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Message from ASER Partners

ASER 2015 is a milestone year in a journey that began in 2008/9 by a group of citizens who came together to
make the invisible visible for Pakistan, the plight of learning whether children were in, or out of school. It has
created a landmark In nationwide assessments through household based surveys covering all 146 rural and

selected 2 istri all provinces. ASER education indicators annually as a
rigarous exercise over the past six years. Each year the campalgn has mobllized and trained mre than 10,000
wolunteersand Interviewed 258,021 children {3-16 vears) n 83, This could p

partnerships andalliances

Since ts inception in 2008, ASER Pakistan earning

outcomes in Pakistan, It has contributed to now-frequent discussions of education quality at the international,

national, and provincial levels. ASER data is frequently cited In reference to learning levels, private school

enroliment, and other key education indicators. ASER' included evidence of
the Le.

At the heart of this accountability enterprise lies the energy of citizens as important drivers of change and
prioritizes this effort to be owned and run by the citizens themselves. It has a comprehensive dissemination

action and improvement.

accountabilty intiative has generated a strong network of civil society partnerships dynarically lnn:[wrmk:;
into asocial le25-A.

ASER remains fiercely collaborative and nationwide managed by Idara-e-Taleem-Aagahi {ITA), in partnership
with the National Commission for Human Develapment (NCHD), Sindh Education Foundation (SEF) Natienal
Rural Suppart Program (NRSF), Health and Nutrition Development Society (HANDS), Democratic Commission
for Human Development (DCHD) to local institutions such as Community Research & Development
Organization (CRDD), Research and Community Development Organization (RCDO), Society for Awareness,
Advocacy and Development (SAAD), EHED Foundation, Change through Empowerment (CTE), G & GS, Azat
Foundation, Al-Fatah Foundation, Haq Development Foundation (HDF), Hamza Development Foundation
(HDF), Sindh Student and Youth DO}, Youth YAD)
and individuals. We shall remain supportive of citizens’ not only also
i vlevels as per target

/e are eager
4.10f the Sustainable Development Goals SDGs)

We the citizens hildren, - working for social
justice, inﬂuen:lu! laws, policies and implementation through evidence based VOICE in partnership with the
v local Media, Judiciary, Think tanks, Private sector and
communttes for collborative planning, resesrch and Implementation are commitied to quality lifelong
education for ALL being the for We wish to

ASER Puliatic 2018




Message from ASER Development Partners

‘OPEN SOCIETY st 52
#4 FOUNDATIONS Dubsai Cares:

ASER Report 2015 is about civil scclety
‘attention to the crisis of learning, globally.

the Ylearning plus access' agenda for SDG 4
would ok ave happened without the frm backing of the citen led nationwide assessmene I Pakistan,
n education sectar plans
and large mle programs on quality In Pakistan. Since Its Inception In 2008, ASER Pakistan has been a

forbothin-school and Itis
‘embedded in a participatory model, capturing not just national sverages but alsa variations across different

afth
‘with quality information regarding the suu Dfleim\l\g within the country, district, ind community leading

ASER Results have provided the much needed input to policy makers involved in framing education
policies/sector plans in all the four provinces. The findings have found justifiable space in the government
economic and soclal policy documents and are well reflected In the sectar plans and policy reviews. As
supporters of such a large scale inftiative covering entire length and breadth of the country in a minimum
period of 3 months each year, it is indeed an asset for us as well as for the education system, In 2015, it has
covered 146 and 21 on 258,021 children (3-16 years) and
83,755 householdsin 4217 villages.

ASER Pakistan has proven that citi d Ik ind k
hether their that the model
«of household s neededto

trackthe SDGs and SDG 4 in particular.

the Pecple's mmn fnr Lzammg {PAL} Network. This platfarm will continue to popularize ctizen-led

systems. hope
will offer an uppanunnv for :ll\nn«d assessments to demonsirate what works In improving learning on
scale'aswell.

We as the supporters of the itizens led accountabillty intiatives in Pakistan remain comitted to Pakistan's
roadmap to ed ion. We shall back ASER's shift fram evidence to action
been

inspiring a national d-swurse and initiate demand for policy and action leading to mnsv‘vmnauw from the
bottam-up. ASER is indeed a powerful canversation to be engaged with in the years to come as a core partner
for Article 25 A and SDG 4, bullding multiple constituencies for palicy, planning and action on learning and
equity.










How Ordinary Citizens Transformed the Education Agenda

Patricia Scheid & Dana Schmidt
rogram Officer, The William & Flora Hewlett Foundation

Not only have ditizen-led assessments helped to shape
what is they also

they learn. And creating a system in which learning
is valued requires finding out what children are learning
and building broad awareness abaut it. It was these two
principles that inspired ASER Pakistan's work to mobilize
and train volunteers ta conduct household surveys of
children's learning. Their efforts have provided mimm:
of reading and math ab building

The ultimate measure of success in education is not

provide insights on how those goals should be
monitored. Here three points are important:

1. First,focusingon ensuringthatchildren are mastering
foundational skills and are doing so early in their
educationis critcal.Ifwe continue to leave chiliran

blocks for more advanced skills—for children aged five to

v will nat have a fair shot at
developing other deeper learing skils that are

sixteen, aggregated for every
whole.

These same principles znimated similar work on citizen-
led assessments in eight other countries. ASER Pakistan,
ASER India, Uwezo in Kenya, Uganda, and Tanzania,
Beekunko in Mali, Jingandoo in Senegal, Medicién
Independients de Aprendizajes (MIA), and LEARNigeria
have come together as the People's Action for Learning
Network, or the PAL Network for short. The PAL Netwark
believes in the power of involving citizens in an

t simple enough to be by even
illiterate parents. Collectively they involve nearly 60,000

critical hances.

2. Second, ASER Pakistan and its counterparts have
proven that citizens can be reliable data collectors.
Citizens can playa L\enln! rolein monitoring whether
thelr thelr
development goals—a fmm of extemal monitoring

3. The third and final insight is that learning assessment.
can be dene meaningfully and affordably. Evaluations
of citizen-led assessments have shown that even
simple assessments provide reliable estimates of

Thanks to ASER Pakistan and its counterparts in the PAL
Network, education debates globally and across many

efforts to measure learning, they are the first efforts to
measure foundational skills of reading and math
Independently and at scale. Their have

skills they reveal whether gaals of
inclusion and equity are being met better than
schoal-based assessments, which fall ta capture
children who drop out, attend irregularly, and/or
attend Informal schools. And they do all this at a
fraction of the cost of other assessments, providing a
clear model of the kind of meaningful, affordable
monitoring mechanisms that will be needed for the

brought to light a broadly shared picture of progress in
education that has sounded the alarm bel: access to
schoollng does not guarantee learning. An impemnu

A remalning challenge for citizen-led assessments is to
find new ways to unlock citizen action based on the

‘this wake-up :IH contributed to a shift in :duwﬂun

results. Groups like ASER Pakistan are
experimenting with new strategles for communicating
s

Ithas
helped to ensure that the Sustainable Development Goals
do not repeat the mistakes of the Millennium
Development Goals—Goal 4 Is focused on ensuring
inclusive and equitable quality education and lfelong
learningforall.

other citizens and engaging with local elected and
education afficials, school and community leaders, and
teachers as positive agents of change. Greater
engagement could, for instance, be achieved by
experimenting more with how to create platforms for
parents and other concerned citizens to work together ta




first jointly diagnose the problem and then create
solutions. Citizen-led assessments are also interestad In
experimenting more with how to involve teacher training
institutes to enhance teacher awareness and skills for
using assessments to disgnose children's learing status

With their expansion to nine countries in as many years,

citizen-led assessments are evolving into a citizen's

theaim donors

and national-level policy makers accountable for

delivering on their pramises for equitable learning.

Encouragingly, civil soclety groups In countries far beyond
f the PAL Network

interest in implementing citizen-led assessments and
expanding thelr role to put learning at the center of
education. As we mave towards achieving and monitaring
SOG Goal 4, these efforts can help provide a stimulus for
action and generate the feedback needed to track
progress against our collective goals.




ASER Pakistan-2008-2015:

Who counts-who does not-A journey of progress and challenges!

Baela Raza Jamil
‘Advisor and Trustee, Idara-e-Taleem-o-Aagahi (1T

A)
Advisar, South Asia Forurn for Education Development (SAFED)

1)in 2008

I ot too far from Lahore is unforgettable. Against the
rich green rice fields stood the mud and 'pucca’
homes of citizens Innocently engaged in the pursuit of
‘education’, but firm in their belief that this was an
important passport to a better life. Inside the homes the
diversity encountered Is equally etched in my mind, in
terms of wealth, different abilities, aspirations, hope and
despair. The citizens of one geography had welcomed

‘o Investigating 'how their children learnt and how they
«could improve'. This was an important o ; Since
2008/9, 421,735 doors have been opened in this journey;
1,271,606 child d; 29,168 (70% &

Children's education across varied schoal systems

Children's learning across subjects - quality

Girls and boys accessand learning-equit

Parents education level ~ intergenerational
learning

Children participating n tuitions and coaching
Children's disability trends.

Mother tongue spoken at home and preferred
medium of instruction

Household wealth (through proxy indicators)

30% private schools] school profiles callected; 42,874
volunteers mobilized (mostly youth) to become part of an

Attendance of children and teachers by type of
schoal

po
As many have said earlier the 'invisible become visible”™
through ASER and many others in Pakistan created more
citizen led evidence based accountabllity drives (Al
Allaan; -5APs; Pakistan Coalltion for Education (PCE);
Education Youth Ambassadors)

ASER's instruments of inquiry at the household, child and
school level have stood the test of time, from 2008 o 2015
as an annual provecation and dissemination to create
demand for an evidence based culture of reflection,

+ Teachers' school
From 2008/2009 to 2015 when the ASER sample grew
from 11 {pllot} to 146 districts in 2015, we have seen some
repeated trends that need attention. The attention is
urgent now in the wake of our national and global
endorsements of article 25 A right to education for 5-16
year olds as a fundamental constitutional right, and the
Sustainable Development Goals (SDGs) and SDG ~Goal 4
on education; both committed to learning across life or
from early childhood education to tertiary, technical and
i i L

beitcitizens or Creating
culture and mind shifts has been the hardest part of the
Journey for altered pathways for education, placing
learning at the centre as care enterprise for societal
sustainabllity.

Citizen led assessments now conducted in 9 countries of
the world have made a mark as a_ genre of testing that is
non- Invasive, low cost and high Impact (depends upon
how you want to measure impact ). This genre of annual
nationwice inquiry builds layers of evidence stacked
against household and school characteristics as a call for
action at the parental, societal and state level.

Pecples
[ painatmcek g

ASER 2015 continues to inform us that wealth matters.
The children at the bottom of the poorest quartile, no
matter where they are, will twice as likely remain out of

‘Out of Schoal Children by Gender
= Owerall = Male Female
100
g 80
£ = -
40 35
£ ”M
m By,
2 23 2 16
Poorest Poorer Richer Richest




school as those from the richest quartile. It is more
mn’vmg to observe that the girls from the poorest
remain

(SZ!ii than their male counterparts (32%). It is dlear we
have to work harder, deeper and mare intensively with
thase who are most likely to be left out ~the paorest- the
energy and resurce has to be targeted for all players.
ASER and the Benazir Income Support Program (BISP)
safety net program can join hands for precise targeting A
more aggressive and bigger waseela—e-taaleem program
isneededtoensure that entitiements are met.

Building Constituencies around Learning -ASER as a

Political Tool for Entitlements: ASER has upgraded the

space for action by identifying the 'hot spots' for attention

and progress. The gender disaggregated data set not only

paints 2 picture for the most marginalized children but
Isoillustrat

Enrolmant Trends by Type of Schools —
Sector Responding Faster?

Whilst a lot may not have changed on learning there is a
trend that is worth sharing that may be widely shared and
applauded as a story to shout about] In ASER 2015 we not
only see a modestly improved enrolment of 616 years
trom butafter many

Is the Public

favor of public sector and drop in private sector size
including madrassah enrolment that reveals a madest
declining trend fram 2.7 in 2012 to 2.0% in 2015, Is this
good news or a cause for concern?

For many years research on public and private trends
(ASER/LEAPS) reported headlines about higher learning.
outcomes in private sector even when controlled for
differences. There has been an exaggerated bias in our

(figures below). The case for addressing !h! leim\nl
needs of the poorest girls should be the highest priority
followed by the poorest boys to ensure that leaming and
transition from one grade to the next go hand in hand for
the 'excluded'. Can Pakistan continue to afford this level of
vulnerability- a highly perforated and porous system of
education,

on ‘what is happening right in private
sector’ and exploring aggressive policy options that
financier
enabler' and not a preferred provider of education
services. However, it is refreshing to see that in provinces
backed by active political champions and political will
there is a push for a better performing public sector

right through Article 25 A? How will transition be ensured
for ALL children 5-16 years of age from pre-primary to
primary and post primary? Can we encourage
governments/pallticians to especially target the poorest
In every district and local constituency? That Is our lowest
hanging frult, or our'sweet spot’ for showing results. That

pushing for of sector plans, targets and
stocktaking. According to ASER 2015 attendance rate of
teachers across the two sectors has been more or less
bridged (public 89,2% and private 91%); teachers'
presence was the one big factor to account for differences

acress learning outcomes across public and private
schoal

s where addressing equity will bear the highest return to  witnessed an overall increase In provision as recorded by
iteanbe llyta  ASER 2015 dara. The students’ attendance rate (primary)
LEARNING LEVELS BY GENDER
Loarming leve by Lersing levedn by gender fevela by gender
- UnduBindhPashta (§ T Enghi (81 18 years) < Acthrmatio (510 16 years)
0 100 100
| ® =
w{ 4 42 & sl 4 o] 48 @
0 L “
Eam A m ‘N om
o ol ol .
Bop o som e Bopm G
the public for ASER helpstapin  has improved (public sector 84% private 90%), but what

point groups by gender, class and geography, targeting
households, villages and district constituencies. As we
brace for the 2018 elections, there is a defined
opportunity to showcase swelling vote banks around
learninggains!

ASER Pastan 2015 | 10

this Indicator In public sector schools is
g from attendance in Sindh schools.
Their attendance rate has dropped further from 68% in
2014 to 65% in 2015. Similarly, from 41% of children
enrolled in ECE classes in 2013 the number has slipped to
37% in 2015. Can Pakistan afford this lack of investment




and attention to its youngest for sustained

at primary and post primary levels? This can only be
reversed with improved confidence of parents and
children in the quality of public sector services right at the
outset.

Looking at access, affordabity and enrolmert, public
sector still remains the largest education service pi

ALL

ASER Pakistan has casta footprint that has been leveraged
by many partners as an open source, using the raw data
and report cards for planning, research and policy in
Pakistan and globally. ASER, through Idara-e-Taleem-
o_Aagahi {ITA) and its alliance partners, has accomplished
the first important goal as an ‘attention getter'. What

in rural areas and this emerging trend can act as a key
efforts,

pei
morale and political will to improve its services. Wlevtfv'e

moving action. [TAls
alang with its partners second generation ASER or ASER ||
that resonates well with the challenges of article 25 Aas a

public sector provision needs to be
better resourced focusing on improvement in uu;m ui
learning through partnerships and innovative approaches
that teach at the right level; recruitment of sufficient and
trained teachers and higher number of learning contact
hours in .
and systems based approach combined with priortizing
districts/sub-districts, collaboration with BISP and
intermediary partners and above all with communities
most in need will produce even higher outcomes and
boast confidence In public sector provision committed ta

articulated so compellingly, “Ensure Inclusive and quality
education for all and pramate lifelong learning

ASER Pokistan 2015 | 11




ASER: Nurturing the demand for strong evidence

Dr. Monazza Aslam
Senior Research Fellow, ASER Pakistan

Institute of Education (IOF)-University of London & CSAE, University of Oxford

informed policy-making and programming

decisions. Quality evaluations and research allow
the formation of judgements to make critical policy
decisions. This is even more important in a world with
increasingly financially constrained governments.
However, robust research is

Slmns evidence is of invaluable importance for

recognise characters and the ability to read a sentence or
paragraph or a story when assessing reading
competencies. There is no doubt that the ASER data are
not sufficiently rich or diagnostic enough to be able to
make convincing judgements about what we may, for
Instance, call meaningful leaning (for example ability to

on good qualtty data. These data ~ whether they are
quantitative' or qualitative? in nature - ultimately seek to
provide “answers' to critical questions and hypotheses.
Mast research uses one or another type of ‘research
design’ ~ a framework in which a research study Is
undertaken - with conventional research studies and

research designs and methods to gain insights. The use of
different types of research design and their ultimate
success in arriving at rabust and convincing conclusions
may also be determined by the type and quality of data
avallable. If research is about the pursult for ‘answers!,
then it is not unfair to expect that the answers thus
provided are credible and reliable. And the onus of this
responsibilitylies heavilyon data.

It is fair to make the claim that the Annual Status of

read However, despite the fact
that these the

that they are the only data, publicly available and easlly
accessible, that begin to provide a snapshot of the status
of basic learning in Pakistan. And this in itself is a very
valuable contribution to education research in the
country.

‘Whilst the research designs that are ultimately possible
with ASER data are not experimental or quasi-

innature—ie. those! causeand
effect relationships to be very clearly established - they
certainly allow for the use of both simple and relatively
These
encompass a wide range of valid empirical methods and
are designed In different ways to answer different
questions with some designs within this subgroup of
empirical research aiming to explore causal relationships

Education Report ~ ASER - survey:
cata revolution In Pakistan, The ASER reading and
mathematics tools are universally accessible, easy to use,
straightforward to administer and simple to understand.
The firstand is
the provision of a large sample snaphot indicating the
status of learning within Pakistan. This is not

{using regression methods) and may be
«concerned with the effect of a treatment on a particular
subject sample group. Other types of methods may be
only concerned with painting descriptive pictures and
whilst these types of research studies may not be able to
make direct cause and effect claims, they nevertheless

achlevement In a country where researchers and wllqr
makers have previously been in the dark about even the

The following examples illustrate how ASER data have
been used in recent years in observational/descriptive

most basic status of learning amang children. The
coverage of ASER Pakistan has been it
started llfe as a pllot in 11 districts sampling 16,737
children (3-16 vears) in 2008, managed to sample 251,444
children [3-16 years) in 136 districts in 2012 and hu

ol
behaviours or in attempting to demonstrate the size or
strength of linkages. It is important to note that these
examples are not 3 comprehensive or exhaustive list of

258,021 (3-1¢
districtsin 2015.

However, there are Increasing criticlsms of the ASER tools.
Arguably these tools only assess a narrow set of
mechanical functions in computation and the ability 1o

* Duta

or products that have emerged based on
ASER data, They are simply meant to provide an
illustration of some of the ways in which the ASER data
have been used In recent years to Inform research and
policy dialogue.

0am
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The Alif Ailaan District Education Rankings (2013) are an
example of a first attempt to assess the standard of
education, both in terms of educational outcomes and
infrastructure, in Pakistan. This is dane by comparing the
relative performance of ditferent regions using rankings
based on multipl

data data from ASER over
report cites that their key goals include the following: ‘to
produce a comprehensive measure of education
standards for Pakistan, covering all the major policy areas:
access, quality of education, gender parity and school
infrastructure; to use this measure for the

especially thase belonging to the poorest classes appear
to perform better than those who do not take private
tuitions. This hints at the hugely inferior learning that
poorest children in some government schools in rural
India and Pakistan are receiving. It suggests that private
tutoring does appear ta complement poor quality
schaoling for these children. This, however, comes at a
cost and when rural incomes are so low, and especially

of this solution in the two countries' education systems.
Studies such as these are important in Pakistan where
where the ‘shadow’

different parts of the country ta determine thelr relative
performance and ta encourage healthy competition
between districts and between provinces; to create

data in

bout

in
making and to provide an avenue for the usage of publicly
avallable data and to encourage improved and expanded

tutoring industry also booming.

ASER data zls0 lend themselves to mare sophisticated
Inferential methods that attempt to demonstrate the size
and strength of associations rather than just provide
descriptive snapshots. An example of a research study
using regression methods Is provided by Alcort & Rose

data collection by state and non-state [0

4P. Such descriptive exercises are critical for infarmed
policy making as wel as for guiding future research. | am
aware, forinstance, used by

(2015)%. ¥
Identify whether socioeconomic status and gender are
Important determinants of whether children in rural

some researchers in recent research projects ta carry out
purposive sampling.

Ancther example, this time a research study, is provided
by Aslam and Atherton (2014)* that used ASER data from
Pakistan (and data from Indla) to map out the true extent
of the private tutoring industry in India and Pakistan. In
doing 50, the authors aimed to underpin who exactly takes.
tuition in the two countries, i.e. whether it is linked to the
type of school attended by a child (state or private). The.
authors use data to speak about the extent of tuition
undertaken across the different school types rather than
presume that children in one type of schaol necessarlly
undertake private tutoring more aften than athers, Using

simple descriptive statistics, the authors dentify

the type of school they attend, and
‘whether they are |earning. The authors, using ASER data
from India and Pakistan (2012) find that whilst learning
varles across schools, socioeconomic disparities
predominate. They note that disadvantaged children in
private schools are learning less than more imnused
childrents The auth

gender plays an important roe, with d\mmla bemn

ildren in

Pakistan. In addition, while private tuition improves
learning for all children, it does not resolve socioeconomic
and gender disparities. The authors of the study conclude
for the need for policymakers to focus on government
schools since that is where most of the poorest children
study and where learning levels are lowest. The finding
from this study that shows more advantaged children

private g
s a more widespread phenomenan than believed in the
region. The study alsa shows differences in the uptake of
private tuition among the rich and poor and by gender in
rural India and Pakistan. The findings also suggest that
there are even mare far-reaching elements to sociil

ftical role
that these schools can play in education systems within

ing country contexts. Findings such as these can
be helpful ninformed policy making for the country.

These examples are not exhaustive. There are numerous

inequalities that may manifest
consequence of this phenomenon in the two owmﬂps

ather policy briefs, research papers, opinion
pleces and policy notes that have been generated using
ASER data. These have provided important guidance to

Child schools taki i ition and
Bwww aserpaidatan. roscurces/20)
56204 0D rat%20Report pit
£ Aslam, M. and P. Aherion (2014), The
Macphersce, |, Rabertson, 8. and . Wallord), Educalion, Privatization

Bar, ok

Souh Exst s, ymposhen Bock, UK
Faloots, B. & P Rose (2015), Schools and learming in rural ndia and Pakistan: Who goss whers, 80d how much are thay leaming?
Prospects: 45:345-363. e
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policy makers and to researchers for basing future
research programmes. Most importantly, they have
generated criticism and debate and that Is another
achievement of this exercise. The ASER data revolution
has been critical in shaping the way we think about
education research in Pakistan. It opens up guestions

validity and reliability. 1t promotes the need for the
development of more nuanced and diagnostic learning
tools that allow us to measure meaningful learning overa
period of time rather than at a point in time. It also
nurtures the need for more granular research and
provides the basis for developing more convincing
research programmes that base their designs around
experimental or quasi-experimental methods. The latter,
n particular, are necessary to allow us now to go one step
further by demonstrating cause and effect relationships
with confidence and reduce the risk of bas.




ASER's contribution to ensuring learning for all is achieved by

2030 in Pakistan
Pauline Rose

Professor of International Education and Director of the Research for Equitable Access and Learning (REAL)

Centre, University of Cambridge

s part of the new set of sustalnable development
goals, world leaders have committed to ensuring
2ll children and young people, ugildleﬁ Mﬂmr

The situation Is even mare dire for the poarest. The
increase in the proportion achieving the basics in
mathematics is much slower such that, by the age of 12,

This s just one ism of an ambitious set ofedu:allnn
targets, but isvital as a first step on the ladder to athers. A
child who is unable to read or write, or do basic
mathematics, is unlikely to acquire other important skills
that are needed to enable them to achieve their patentlal,
ortocontribute productively to society.

ASER Pakistan data provide an invaluable resource to

‘of three young people from poor househalds who are stll
unable to reach a basic standard in mathematics which
they should have achieved by age & (when they should
have spent two years in school]. It further results in a
‘widening gap between the richest and poorest who are
able toachleve the basics.

The analysis illustrates the long way to go to ensure all
children even achieve one of the most modest of the

targets. In particular, it puts the

understand the extent of the learing crisis, and to give a

focus on what needs to be done. the data

enablean

support to ensure they are! Thelatest ASER  of primary

h for reforms to start in the early years

data from 2015 present a stark picture of the challenne
2head. They show that, by age 6,

g when leaming gaps begin to form. It

in grade 2, hardly any can do division - wheme!ndl or
poor (Figure 1).

Figure 1: In Pakistan, learning gaps between rich and
poor widenaschildren getolder

¥ 8 8 & 8

% able o perfom division

TR
Age

e Hehen o
Source: ASER Pakistan, 2015,

ferage € some ofth ichest begi tohave 2 chance to

weve s gradual. By 12 years,
e age at which children should have completed lower
secondary school In Pakistan, still only 59% of the richest
areable tododivision.

1l 2030,

As ASER data are collected at the household level, they
provide important insights into all children's learning, not
Just those I school — testing only these in the classrcom
{as Is the case with many International, rulom\ and

oftha problem. Accorcing tothelatest ASER data, mnd

primary
n school In Pakistan. These children would be m\ulru
from schook-based surveys, and yet we know they are
leastlikely to have achleved the basics.

Itis of course not enough just to identify the scale of the
learning crisis. ASER's focus on community-based
solutians is equally Important. Putting the data into the
hands of di
togive

government mﬂals Y acmum, and to work mgMMr

chwmumnmhnppummmgun learn. Suchgtmqizs
are essential and need to be prioritized If we are to
accelerate progress such that no child is left behind by
2030.

ASER Pakdatan 2015




The journey of ASER: Some reflections for action

Amima Sayeed
Research Fellow, ASER Pakistan

hen a group of forty people met at the first
ASER preparatory workshop organized by
South Aslan Forum for International
Development (SAFED) In August 2008, there were mixed

various reforms

and provincial education departments compiled
educational statistics such as number of teachers,
institutions and enrolments, there was no way of

and magle
of ASER Inda tools

dane,

about the practicality unm.; househol.based Iurnlm

a more conventional "classroom* based testing and
“sanctity of research”. | distinctly remember an observer

whether those enrolled are actually
learning anything. ASER's diagnosis of learning Issues
highlighted the enormity of educational challenge as well
as the need to go beyond the prescriptive formulaic
solutions.

he scope o ASER als
dismantied mn-.mrenam myths [often backed by
research) the forgatten

‘was akin to snake charmer, asserting that just because it

issues. For mhnm over a decade, private education was

%
research. It is for proving that citizens can come together
and work in a collective sustained manner, more than any
‘otherthing, why ASER Pakistan becomes a success.

Annual Status of Education Report (ASER) has now
become a familiar name not just in country level

presented Iternative and only solution for quality
ecucation. ASER findings cheared this misconception as
the learning levels of children attending private schools
were only marginally better (S2% studants of grade 5
cannot read story in Urdu/Pashto/Sindhi as compared to

in publi andthat
too because with higher fee was paid. Moreover, 25-31%

educational discourses, but also at and
global levels. The power of citizen-led learning
‘assessment, momentum of multiple countries coming
together and sharing their expertise and experience,
eupharia of carrying out learning assessment at massive
scale with limited resources, ASER family is a force to
reckon with in the South-South region. With Global
Monitoring Report and UMESCO Institute of Statistics
linked to the ASER data sets and cards for thematic and
disaggregated measurement of education indicators,

tuitions. Teachers' attendance, physical facilities, mukti-
grade classes are some of the other aspects where
secondary level private schools struggled more than
publicschools.

Early Childhood Education is another area in which ASER
findings demolished systemic propaganda. Many official
documents including the National Education Policy 2009
pupm.mm the myth that the gross enrolment or Early

academia and research community has

Of course, a lot of credit goes to Pratham and ASER India
team for not only sharing their methedology and
‘expertise, but also their indefatigable spirit that became
an inspiration for Pakistan and ether countries who
launched and persisted with ASER.

From 2008 to 2015, ASER has continuously generated
information on students’ learning and other aspects of
‘educational system that was current, easy to understand
and use, accessible to a wide range of audlences and
stakeholders, and previously non-existent. The role of
ASER in bringing the focus of policy debates on core
learning Issues cannct be overstated. Before ASER, a

schoal age population was not available despite the
ASER Paidatan 2015 | 16

itwas
not even accounted for in the annual census. ASER
highlighted that aver 90% of children of age 3 and nearly
70% at age 5 remain un-enrolled across Pakistan while
only 35% children of age 5 attend any kind of pre-service
facility, majority of which attend public sector (which
ronically is neither separately budgeted nor accounted
for).

Another significant albeit unintended service of ASER is
how it demystified research fulfilling the urgency and
need for applied research sorely missing In education
sector. Research initiatives on education, despite being
few and far between, were perceived as “experts”
Jurisdiction. The notion of comman chtizens Involved In
research aimed at policy reforms, that too in voluntarily
capacity, Duringits




Journey, ASER galvanized tens of thousands volunteers
and bullt their understanding of ethics and norms of
conducting research, learning assessment and reporting
thefindingsto community members.

Wh.h the year for achleving Millennium Development
the second
pnemkm ASER, it Is also critical to take account of
aspects where ASER has not been fully Impactful, One
such area is the feedback loop to the communities and
commitment to improve the state of schooling and
leaming conditions for the children. Looking at Indian
experlence, this Is a particularly strong area with
multitude of instances where parents, concerned
have

A similar thrust on accountability at policy level is alse
required.

or even endorsing the findings by including them in
Economic Survey of Pakistan or different official websites
is not enough. It will still qualify as passive, knee-jerk
response to something as crucial and far-reaching as
learning achievement. Year after year, ASER report ha:
highlighted the supply-side Issues, how the system |s

of children
school, those who are attending state or non-state
educational facilities. However, with all the legislations
and evidence that can be needed, the re!pﬂml has been
Tousean
colleague Dr. Irfan Muzzafar, it is like 2 mxmumu

Individuals and been
shaken by low keaming levels of thelr children and sprung
into action. Though ASER Baithaks aimed at similar
response, however, Pakistan did not witness any dramatic
instance let alone many of them where some concrete
measure s taken. Passive acceptance of the findings is

increased Interestin what is going on in the school or with
their children. Partly It can be attributed to the general
apathy, however, partly, it also calls for deepening the
engagement with the communities and co-crafting ways
of improving the learning conditions. The onus Is not just
on ASER team but all the civil saciety organizations and
community groups that have partnered in the process of
h le needs

the disease and Its Intenshty, yet the patient Is not paying

¥
and politicians and most importantly, educational
bureaucracy and administration (including head teachers
and teachers) are getting state-of-the-art research on
\mn\n;formammuls!men\d:mﬁlm:mﬂmd

With
fiveyearsof evidence:based advocacy, s ary clearthat
dialogues, dissemination, communication, advocacy will
not dent (let alone impact) the system and push the
decision makers towards taking responsibllity. A path has
to be carved out which ensures accountabllity leading to
action. That is the challenge not only for next generation

the bearer of bad news, It is the moral and professional
responsibility to ignite hope and cultivate options and
solutions that will change the immediate learning
conditionsandsystems for children.
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Whose learning should be prioritized?

Sehar Saeed & Huma Zia
ASER Team

17 Sustainable Development Goals are a set of all-

Euuil?ble and inclusive, thereby to benefit ALL children

Ithout!

‘primary and lowe:
Ieamlng.(m:lu for Development, 2015). As the data =
collected at the household-level, they have made an

5u, disability, culture, race, ethnicity, origin, migratary
status, rellgion, economic or other status. The confluence
of SDG Goals and rrying

important to better measuring and
understanding gaps in equitable learning that otherwise
would go unnoticed and also have reached out to most

‘2 sector wide approach and underscoring the Importance
of Right to Education, Equity, Inclusion, Quality and
Theterms
"lifelong education and sustainable learning” create
synergles with other SDGs and indicators linked to

The ASER Pakisten {2013, 2014 and 2015) data set
highlights the appalling access and gender disparities

of differences in wealth status. In order to determine

nutrition, gender,
Justice, climate change, and Infrastructure.

Over the past fifteen years, goverments have been seen
of

in learning levels arising from inequalities, an
ASER composite wealth index has been constructed by
Integrating the significant household Indicators’
mentianed in the survey form, These indicators measure

only taking the and
implementing strategles aimed at ensuring that all
children are enrolled in schools. Despite significant
progress in getting mare girls and boys into school, the

d achieved
wealth of a household. ASER wealth index has been
developed by using principle component factor analysis

most pertinent question |
to access schools are also acquiring the skills that will
‘equipthem to lead productive and meaningful lives. Many
of those In school are not learning, with little
improvement visible in the past few years (Andrabi et al,
2007; ASER, 2010, 2014; PEC, 2014-15; SAT 2014; Rose and
Alcott, 2015]. Although most developing countrles have
andfor to
measure children's progress in learning and some also
reglonal or these
assessments have not generated the same level of
accountability for learning as there has been for
enrolment.

ASER Fakistan and its counterparts in § countries are
helping to fill existing gaps in for learning

Using
ASER 2015 national data (142 rural districts of Pakistan)
has been divided into 4 categories/quartiles (i.e. poorest,
poorer, richer, and richest) thereby representing the entire

The results dapicted by ASER Wealth Index (2013, 2014
and 2015) are no different. The results reveal that the
richest quartile has the highest percentage of children
enrolled (80%) whereas the poorest quartile has the
lowest enrollment rate (61%). A strong correlation

along the wealth index. Moreover, socio-economic
background is also found to be Influencing gender
inequity. The males and females belonging to the poorest
quartile are particularly disadvantaged as depicted by the

outcomes since 2010. In highlighting the severity of
learning crisis in children's foundational skills, ASER
Pakistan have helped to ensure that the Post-2015
Sustainable Development Goals (SDGs) did not repeat the
mistake of the MDGs and assume that access and

rates. The highest enroliment of males
and females Is again in the richest quartile (84% and 76%
respectively). The most alarming trend is that of female’s
enrollment which not only decreases across all quartlies
but also is lower than the enrollment rate of male
population.

Fra ra b

e
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Enrollment by Gender
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Results of the ASER 2015 data reveal that the poorest
quartile has the highest level of children enrolled in
government schools (87%) whereas the remaining 9% of
the children are enrolled In private sector schools. On the
other hand, the it il f
children enrolled in private schools (38%) and the lowest
percentage of children in government schools (61%). It is

Wealth Index 2015: leaming levels
(highest competency levels)
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Following the averall national trends, a gender-wise
analysls was also conducted In order to determine the
differances in learning levels of males and females. Males
and females falling in the richest income group are better
able to perform the language and numeracy tasks than
children falling in low income groups. However, the

evident from the figures that enrollment in
schools falls and for that of private school increases as we.

Enroliment by Type of Schaol
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the richest.

Given the bleak picture portrayed by the disparities in
enrollment according to types of schoals, a similar image.
comes to light when the “learning levels” according to
wealth status are taken into account. The graph clearly
indicates that the leaming levels of children are directly
related to their wealth status. The learning level of
children in all three subjects increases as we move alang
the wealth index towards the richest quartile. Poarest
have the |owest learning levels (20%

the learning levels of males across all quartiles in both
language and arithmetic competencies. 14% of the

compared to 23% poorest males. Similarly, 12% poorest
females can do two-digit division sums and 12% can read
sentences in English whereas 19% of the poorest males
<an read sentences in English and 21% can do two-digit
division sums. Similarly, 39% of the richest females can
read a story in UrdufSindhi/Pashto, 38% can read
sentences in English and 35% can do two-digit division
sums whereas 43% richest males can read a story in
Urdu/Sindhi/Pashto, 42% can read sentences in English
‘and 3% can do two-dlgit division sums.

by ASER 2015 clearly sheds light on how disparities
created by differences In wealth status are Jeopardizing
the future of millions of children. If aur objective is to
educate all children, we need to challenge the existing
differences and divisions In order to provide equal set of
«apportunities to all children of the society. Failure to
address such structural disparities linked to wealth,
gender, ethnicity, language, disabllity and other markers

17% English, and 18% Math) and ri the highest

learning levels (42% Urdu/Sindhi/Pashta, 40% English, and
38% Math). The households with better wealth status are
able to spend significantly more an their children's
education improving their opportunities for better quality
schooling as reflected by the enroliment figures
mentioned above.

The SDGs represent a critical opportunity to move our
collective focus toward learning, which is the camerstone
of meaningful education. It Is thereby imperative to
measure learning for children early in their schooling
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career through a meaningful, child-friendly, participatory
approach, as depicted by the madel of citizen led
assessments. There s a dire need to work on the use of
g0 beyond standard

butt also

In their global responsibilities to sustainable
development.




Stories from the field

AneeqaZaheer
Layyah, Punjab
Waking up In the dead of the night for a field visit feit a

little unusual but at the same time offered a break from
the routine. We then started our six hour journey to

to conduct the survey this year, he was able to draw a
brilliant comparison for us of how the ASER survey has
evolved over the last three years.

By the time | had completed my Interviews, it was time for
us toleave for the field. We anly stayed long enough to see

Layyah as a party
onourminds.

The road to Layyah is a fascinating one. The small town is
located th

landscape changing with every few kilometers. Upon
reaching Layyah, we met with the head of volunteers who

receiving final wards of Icould
tell that the volunteers were ready and eager to get to
action, as several hands went up in the air when | asked if |
could interview a few of them.

Knalida: the lady of the group, RashId: a teenager, Shoalb:
one responsible looking shy guy, and Mujahid: who had
retured for his second round of ASER. While they had 3
ot to share; two anecdotes in particular stuck with me.
The first one came from Tahira who shared her story of
breaking through the stereotypical role of being a
homemaker. Tahira had faced opposition at home when
she had first announced that she wanted to work. What
blew me away was the fact that she refused to back down
and dealt with It ever so gracefully. She won her mother-

one household. Both times, It was heartwarming to see
the fernale volunteers taking the lead in the group. Based

tosayth
ASER 2015 Is in the hands of well-prepared and motivated
volunteers.

EjazHaq
Lower Dir, khyber Pakhtunkhwa

Lower Dir Is a district of Khyber Pakhtunkhwa, where
pecple are quite rigid with thelr religious norms and
strictly adhere to their cultural values. Being an
socety, gender Inequality

quite 2 common mﬂenud memmu In the district.
Apart from

‘dominant features of the mm:yuu «can encounter with.
Ifyou had a chance to visit this particular district you will
witness that the people, inspite their low economic
statures will be ready to offer you even their last piece of
bread,

dblessing tisto

of Khyber

During my ng vis

I:lawom:n. :ndnmmnb«m.mudmsemua
strong worm:

The second anecdate came from Mujahid who had first
conducted the ASER survey back in 2012. Upon returning

of children that would make one feel pity for their il fate.

Whille | was in the villages visiting households alang with

the volunteers, out of curiosity and interest to
the ground situation,

y long visit, |
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in their eyes regarding their future. | witnessed children
wha | believed, if properly guided and mentered can

Inoneof ppened of &
years old. Although thev did not belang to any of the 20
sampled households from where volunteers
(enumerators) were choosing children (5-16 years) to be
assessed for the three basic competencies but they were
g at

omething they
lack. Understanding their situation, just for the sake of

HumaZia
Jhang, Punjab

‘The spirit of ASER in the field is unmatched. For all those
who think it is just a survey, need to visit the fleld when
volunteers from far flung areas travel lang hours an local
transport toreach the village they have to survey, to check
the leamning levels of children of their districts and to
gauge the enrollment In schools = such is the force of
ASER,

For the ASER 2015 cycle, along with many other districts, |
had the chance to visit Jhang. | left from home early

knowing, | Inguired

very Innocently uttered that we don 't butfour
of our brothers go. When | asked why, they remain quiet
with no answer. Feeling pity for them, when we were
about to leave when one of the child said to us "Do you
knowwe also wantto goto school”.

Their Innocent and heart touching appeal was strong
enough to move my soul and heart and | decided to help
them. To know the opinion of their father and to try to
convinee him to send the girls to school, | along with the

loges. | was In my first in Lok
Baddar’ at 9:30 am when | met 'Razia and Rashida’ - two
girls in their late twenties covered in burka. | Inquired
about the status of their survey and checked thelr forms
on the spot to rectify If there were any errors and moved
on to observe the schaol faclities. The school was in a
critical condition — there was only one room and the two
teachers. ingon rugsin

text loudly. They greeted me as | approached their class.

volunteers followed the girls to their home.
their father was at home and came out to meet us. Hc\nru.
quite humble and greeted us with warmth and respect.
Following the greetings, | excused him for taking his time
and told him about ASER and our purpose to be in the

Children were nicely ost all of them had
their textbooks. They seemed happy to be studying. Out of
curiosity | asked a child to read from his textbook and he
read the entire poem fluently. | was impressed as he was
just a grade 2 child. | appreciated the teacher for her

village
their daughters, | told him that your twin daughters
appear to be really bright, why you are not sending them
toschool? He chuckled at my question and lamented that
you are aware of the fact that in a country where prices of
basic necessities are talking to the sky, how a person like
me who works on daily wages with less than 300 rupees
can bear the cost for educating 6 children. Even | hardly
manage the cost of pen and notebooks incurred in
educating my four sons. Once he was over with his
explanation, | lectured the man for some 10 minutes
about the importance of educating girls. After a long
conversation finally | managed to convince him and he
promised me to get his twin daughters admitted into
schoolinthe coming year.

Thzm arealot m‘such stories you will come across while

Amna, the teacher, gave the class a 5 minute break and
started to tell me that if | had visited the school just a

Khyber ASERIsnot
onlyasurvey BUtit  gifferent.
also aims to share the real ife stories of are

deprived of education owing to poverty, gender
inequality, and many ather reasons.

__ASER Pabitan 2015

never able to get results or even children to

attend school regularly. She pointed towards the head

tla(her:nd told that she joined six months ago and has
in the schoal.

het he hewd taachar stays late after schoal to organize




the next day's class plan, she visits houses after school
convineing the parents of children who are not enrolled in
school, she often visits the head of the village to reguest
for funds for school to provide books and uniform to
children free of cost and it is because of her ded

that i it children to school.

“It is not that | anm agmd Machtf Itis hmu!! thg hzaﬂ

schoal that children love mmmgnm.shels like a mentor
to all of them. She gives extra time to the children who

questions and called out her children. She did mention
though how her daughter Saliha had called her outtosee if
we had come to distribute gifts. Once we started the
assessment, kid from the nelghboring houses gathered
around Saliha as she read the literacy tool and solved
arithmetic questions. They were encouraging Saliha and
were trying to read too, eager to be a part of the
assessment. We could sense the pride in her mother's
tone as she spoke of Saliha's accomplishments and how
Saliha always comes first in class. Not all the households
had such optimistic results though. We leant of the

need it Shetells them
stories while teaching which makes I intaresting for the
children and they concentrate more than usual’, said
Najma, the teacher who accepted that even her own

school.

| appreciated the efforts of the head teacher in
maintaining such a wonderful schaol where children are
eagerto lear despite not even having the basic facity o

iton ipskills, hard
work and dedication to ane's job that sets ane apart from.
others. The school looked like a broken bullding with no

surprise~happyshining stars!

The experience changed my perspective about our
education system - it is not the infrastructure that
completes the education system but the way a teacher
Inspires and breaks
our education system.

Minahil Adeel
Karachi Malir, Sindh

As part of the three day training for the ASER data
mllen:hnn phase in Karachi, we mnl to district Malir.
| feltlike
1 had entered a village and had to remind mpeﬂ' that we
were surveying the urban districts of Karachi. After
walking for about ten minutes, we were standing in the
heart of the town. It was a Friday morning and Kids were

diversity of

Through

the Interest that the pm-nu ook in their children's
ASER:

tomake

to mobilize them. The shortcomings in learning levels
d the

school because their parents were oblivious to the

\mpam»cl of education, but from other factors. It was

read with confidence

haif-day. The:

were a lot of girls in the group too. | could see the curiasity
burning in their eyes trying to guess what we were there
for with our white caps and booklets. We waited for quite a
while utside the first house but nobody responded at
first. Just as we were leaving, a girl wearing a sci
uniform wentin and got her mother. As we explained the
purpose of our visit, the woman was happy to answer our

and clriy,but 1t was mre uplting to see the mother's
taking part in their children's education as they
encouraged those who were facing difficulties with the
assessment.
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Naghmana Ambreen
Quetta, Balochistan

Since 2010, ASER has strived to improve the status of
education nationwide. Each year after a gruelling process.
of conducting assessments and data compilation, ASER
Pakistan produces a reliable set of data about what our

development. | discussed Gulnaz's case with my Dubai
Care project team and they assisted her In getting an
admission. Based on her assessment results, Gulnaz is
now admitted in class 3 and is extremely thankful for our
support.

Such stories ignite the hope in me that ASER survey

s journey since thi
last 4 years, | have come across many familles, children
and teachers who have been positively affected by ASER
with its ability to reach out tocommunities.

This year, while monitoring the Quetta rural and urban
survey; | met a woman named Feroza who was from
Afghanistan. Feroza Is uneducated and has 5 children at
home to support hence she works for different
households to make the ends meet. Her eldest daughter

h

ble to read out
letters easily and her recognition of numbers 1-99 was.
remarkable. When | inquired from her about how she
learned to read, | got to know that she learned from the
neighbor's child. After seeing her doughter perform well,
Feraza decided t send har 1aan Acadomy nearby: rmm

findings and should be taken into
d forour education

system, accordingly.

YosraNabll

Lahore, Punjab

After attending numerous ASER trainings sessions, it was
finally the day | would get to experience the fleld. Master
trainers from all over Punjab would demonstrate all they
had

‘while the ASER team would monitor their understanding
‘of how to conduct it.

Itwas ing

anth«mmul\v said that | might have spent my lfe m a
miserable condition because | could not receive
education; however, | will not let my daughters face the
hardshipsthat had toface.

e

One other case study that s be shared is about a 13
from class
2. When the ASER team muum her assessment, we
realized that she Is very Intelligent. Upon asking her
parents the reason why she left school, we were told that
due to poverty they are unable to send her to school.
Utilizing our skills of counseling, we convinced them 1o
send Gulnaz to school for her better future and self-

AR Foen 200 § 3¢
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Jail road - where the participants were staying - to a village
amere 30 minutes away. Our protacol was that our group
‘would first visit a public school in the village to survey it,
survey. Upon entering the village, | saw happy and
innocent faces of children running around playing in the
narrow streets wha showed us the way to the school with
much enthusiasm.

The survey filling process in the school was done as a
group activity after which myself and twe master trainers
separated from the group 1o survey a house within the
village.
been living in the village for aver fifteen years. Bakhtiyaar
and his wife, parents to five children, four girls and a boy
were immensely hospitable and welcoming. They were
mere than happy to answer our questions regarding their
children's education, three of whom were of the schaol
going age, while two were under the age of three. As we
continued talking about education, Bakhtiyaar began to
tell us about the financial difficuity he currently faced In
sending his clder three to school and only God knew how
he would be able to send his youngest son and daughter
once they were of the age. He spoke of all the false

lagers by
politicians of the area about providing their children free
‘and quality education. The government’s failure to supply



free books, stationary and uniforms made it very difficult
for Bakntiyaar and so many lie him who earned a living
through wage labor tosend all his children to school, What
struck me the mast n my conversation with him was how
Important he felt education was for his children —
something he had grossly been deprived of -nat only to
secure better futures for themselves, but also so they
could provide relief to other people “much like | was
proving to be a volce for him and his children”, He wanted
education for his children so they could play their part in
making Pakistan a more prosperous country. My

with Bakhtiyaar that lack
Many
such Bakhtiyaar's in our rural areas realized the dire need
to educate thelr chlidren and send them to school,
regardless of gender, however, poverty and a tragically

way.

s we finished our survey and 3 touching conversation

was 5o little | could do for the five children who had been
deprived of i at

granted. However, Bakhtiyaar's optimism and bellef In the
fact that his children would gain an eduction and help
‘those around them reminded me that | did not get to lose
hope. Not when the people who have solitle were willing
to glve 50 much back to their community. Thelr hope gave
me a reason to believe in this beautiful country we call
home.




I.“
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Schooling status and learning outcomes for children with disabilities

Dr Nidhi Singal & Dr Ricardo Sabates

Faculty of Education, University of Cambridge

s is the second year running that ASER has
cluded questions on disability, both for

Our findings also suggest that 3.8% of children reported
‘mild difficulties’ in seeing, hearing, walking, caring,

This is a significant undertaking given that children with
disabilities remain largely excluded from mainstream
education policy debates.

Similar to last year, questions on disability In the ASER
individual rather

questions posed In the survey drew on WHO's ICF model
of disability, which frames disabllity not being only abaut
the body but as a bio-psycha-social condition. The
questions in the ASER survey focused en capturing the
dthe

Majarity of the children
reparted to have mild ifficlties were I the category of
caring (1.41%), followed by seeing (0.90%) and
remembering (0.87%).

The vast majority of the children surveyed were using
gasses | (6.11%), with an add.mm\ 3.36% using other

were using hearng ids (0.12) of mobilty devices
(0.10%).

2.

barriers to their participation. These questions drew
heavily an the Washington Shart Survey Questions with
adaptation in language based on the UNICEF-MICS
Insights. Hence the question on disabllity was not simply
about, ‘Do you have a child with disability*- Yes/No, rather
it was more detalled and shaped by the use of terms such
as'difficulties’ and ‘functioning’.

vear, the questions were slightly modified to account for
difficulties in translation and alsc within the larger ASER

At first glance it seems that children reported to have any
difficulty (type and severity} are only very slightly less
Iikefyto be In school. Survey results suggest that while 78%
of children identified as not having any difficulty are
currently enrolled in schaol, a similar percentage |.e. 75%
of children reported to have some difficulty are currently
enrolled in school too. They are also less likely to be out of
schaol (6% for those without any difficulties and 5.3% for
those with any level of reported difficulty). The most
notable difference s in the never enrolled category
wherein 20% of child difficul

survey Q
place o alow for better flow and minimise chances f the
section being seen as an 'add-on'. One of the biggest
challenges we faced last year was how the question was
misinterpreted by same enumerators. Keeping this in
mind the country

are never enrolled, in contrast to 16% of children without
anydifficulties.

However patterns for exclusion from schooling become
more when we look at children with

Below we present the main findings from the ASER 2015
survey that captured Information on disability from all
rural districts (36) of Punjab:

reported to have moderate to severe
difficulties in comparison to those with mild difficulties
and no difficulties at all, Across the different difficulty
types, children with moderate to severe difficulties are
most likely to have never been enrolled (25%) and least
Iikely to be currently in school (70%). Notably, what is

1. identification Interesting here that they are more likely to stay on in
Based on the analysis of approximately 60,000 children i schol If enrolled, given that there out of school rates are
Puniab, our 15% i yslightly

g " ik difflcult

ulty in seeing, nwm.. walking, caring,
undmnd\n‘ or remembering. Of these the mpm ar

Examining the data for type of difficulty and schooling,

0.42% of the children were [ocated. memsalmuamxr
dimension in the reporting of moderate to severe
difficulties whereby a higher percentage of girls being
reported as having moderate to severe difficulties in
comparisonto boys.

mederate to severe difficulties in hearing, 30% of them
have never been enalled in schools. Of the children who
in
caring, 40% of of
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in walking, 26% have never been enrolled to school.
Finally, 18% and 11% of children being reported with
moderate to severe difficulties in seeing and in
understanding have never been enrolled in school,
respectively.

the lowest level of the leamning scale. For example, in
reading 60% of children reported to have moderate or
severe difficulties are at the Beginner level, in contrast.
with 14% for thase reporting mild or na difficulty. The
same is the case for Arithmetic where 61% of children
with mederate to severe difficulties are placed, in

the type of reported difficulty, children reporting even

likely been

have no difficulties atall.

-
mild difficulties are slightly less likely to be currently
enrolled In schools compared to children reported to have
nodifficultiesatall.

The patterns of out of school are more varied, wherein
some difficulties, such as those in seeing and
understanding are more likely to drop out compared to
thase with no difficulties, while those with caring are less
likely to drop out, while those with
reported mild difficulties in hearing and
walking are as likely to be out of school as
thase withoutany reported difficulties.

YEREEREBEE

3. Typeof institution attended

Children reporting mild difficulties. are
more likely to be attending government
schools (58% in comparison to 39% in
private schools), a pattern which also
holds for those without any reported
difficulties. Interestingly, children
reported to have moderate to severe
difficulties are as likely to be enrolled n
government schools [49%) as private %
schools (48%). They are alsa more likely to

be in Madrassah's (2.4% in comparison to

1.8% for mild and 1.3% for no difficulty
categories).

H

4. Learning levels for children reported to have any
difficulties

There are some stark commonalities across the different
typesof assessments- Reading, Arithmeticand English:

* Across the types of difficulties, children reported to

to 14% for
and 16% for those with mild difficulties. This pattern s
seen even In the case for English, where 64% of
children with moderate and severe difficulties are
placed, in contrast to 16% for no difficulties and 17%
for mild difficulties.

Children with moderate to severe difficulties in seeing
and hearing face the highest challenge In terms of
achleving learning outcomes. These children were all

assessment; with no child with these reported
disabilities belng above the beginner level i.e. being

Proportion of children attaining at each level, within each category of

reported difficulties

Reading | Maths | Engiah | Reading  Maths  Englh | Readig  Maths  Engluh
e dithction

il gceins Moderata ta s evers ditfculion

wHghlevl w4 ®3 w2 wilowlew




ASER Pakistan 2015 Report: Dimension of Information

ASER Pakistan 2013 ASER Pakistan 2014 ASER Pakistan 2015
Flelds of Schoal survey School survey school survey
.1 .1 school .1 school
1 Private School + 1 Private School +  1Private School
Household survey d
Child information: Age group | Child information: Age group | Child information: Age group
3-16 3-16 3-16

«  Educational status +  Educational status *  Educational status

. G . .G
status status status

Child information: Age group | Child Information: Age group | Child information: Age group
5-16 also did: 5-16 also did: 5-16 also did:

*  Reading tasks *  Reading tasks *  Reading tasks
&English) & English) & English}
Arithmetic tasks +  Avithmetic tasks +  Arithmetic tasks
General knowledge +  General knowledge +  General knowledge
tasks tasks tasks

Other Other Qther indicators include:

«  Patemal education » Paternal education »  Paternal education

+ Householdindicators |+ Household indicators +  Household indicators
such as type of f
house, house owned, house, distance from house, distance fram
availability of school, house owned, school, house owned,
electricity, mabile availabllity of availability of
phones and TV, electricity, mobile electricity, mobile
Distance from school, phones and TV. phones and TV.
number of vehicles, + Separate + Separate
dairy/livestock, and
cultivable area was Disability / health & Disability / health &
als asked. functioning status of functioning status of

+  Questions related to children (age 3-16) children (age 3-16)
conflict

Sampling | Rural Rural Rural
Randomly Selected ¥ v
* 20villages fram last * 20villages from last * 20villages from last
round rou roun
+ 10newvillagesadded | 10new villages added * 10 new villages added
rban Urban Urban
+ Doneby PBS * Done by PBS * Done by PBS
+ 2%ofthesamplesize | * 20%ofthe samplesize | * 20% of the sample size
from last round has from last round has from last round has
been taken into account bean taken into account been taken into account
Coverage | 138 rural districts & 144 rural districts & 146 rural districts &

13 urban centers

21 urban centers

21 urban centers
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' I About the
Survey |






Sampling Methodology

Total Population: The total papulation of this survey consists of 146 rural districts of Pakistan. The sampling of ASER
2015 has been done In two parts:

1 Th i has been mentioned below.
2) The sampling of rural areas where urban survey was also taking place has been done by PBS (mentioned
ahead)

1) Sample Design — Rural Districts
‘Sampling Frame: Each district is provided with

* Avillage list
+  Data from the Population Census 1998 on the total number of households
«  Total papulation of each villoge in the ist.

Samele sizn 3nd ity Allocation:

+  Keeping in view the variability of the key variables, population distribution and field resources, a tatal sample

+  Sample Psus) H liabl with 5%
margin of ervors at 95% level of confidence.
+  The detalled allocation plan is shown below:

125 30 20

Sample Deslgn; A two stage sample design was adopted:

. age: of the 1998 census.

+ Second stage: 20 hauseholds are selected in each of the 30 selected villages.

Salgction of been taken as PSUs:

Sample PSUs proportional

+ Every year, 20 villages from the previous year are retained and 10 new villages are added. Ten vilages are
dropped from the previous years list and 10 new villages are added from the population census vilage
directory. The 10 new villsges are also chosen using PPS.

The 20 old villages and the 10 new villages give us a” rotating panel” of villages, which generates better
estimates of changes.

(s5Us): treated as y sampling units (SSUs).

. . 20 been selected.

+ We divide the village into four parts:
o In each of the four parts, started fram the central location and pick every 5™ househald on the left
hand-side in a circular fashion til 5 hauseholds are selected from each part.
Selection of School
1 government school from each selected village (Mandatory)
- 1private sehool from each selected village (Optianal)




2) Sample design 21 Urban & Rural Districts

To avoid bias in the sampling frame, 21 rural and urban di by PBS. This way, it was
ensured of rural and urbs o not overlap with each other and selected blocks/villages are
differen for the urban districts and same rural districts.

Total Population: The total population of this survey consists of all urban and rural areas from Bahawalpur,
Falsalabad, Gujranwala, Hyderabad, Islamabad - ICT, Karachi East, Karachi
West, Khuzdar, Lahore, Larkana, Mardan, Multan, Peshawar, Quetta, Rawalpindi, Rahim Yar Khan, Sukkur, Swat.
sampling Frame: PBS has its own urban ares frame updated in 2011 through Economic Census.

+ Each of the 21 distriets has been divided Into well defined biocks consisting of 200-250 households with well
defined boundaries.
. idered Primary (PSUs) for urban domain.

Rural Frame consists of list of blocks. A block may be a whole village or part of a village. Rural Area Frame has been
in 2011 for

= Village or its parts are considered as Primary Sampling Units (PSUs) fer rural domain,

Stratification Plan:

Self-Representative Cities (SRC): Karachi, Sukkur, Hyderabad, Lahore, Rawalpindi, Islamabad, Faisalzbad,
Peshawar, Multan & Quetta cities have been considered as large -sized cities. These cities constitute separate
stratums and have further been sub-stratified according te low-, middle-, and high-Income groups.

Other Urban Area: Rest of the part has been taken as other urban areas flocalities. (Note: There is na other
wrban locality In District Islamabad, Peshawar & Quetta).

«  Rural areas: In rural domain, each administrative district has been treated as independent and separate
stratum.

.

Sample size and ke Allgcation; Keeping in view the variabillty of the key variables, population distribution and field

th 19,
A total sample of 850 PSUs to produce reflable at
95% level of confidence. il
[ —
Urban Rural Urban

1 R 39 56 340

2 21 31 52 420

3 22 24 48 440

4 13 41 54 260

5 15 16 0 300

6 Karachi Central 30 = 30 600

7  Karachl East 30 o 30 600

8  Karachi Malir 25 26 51 500

8 Karachi South 30 - 30 600

10 Karachi West 25 25 50 500

1 Khuzdar 6 36 42 120

12 Lahore 2 27 49 440

13 Larkana 15 25 40 300
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Total Sample
(PSUs)

‘ Total Households

Urban Rural Urban Rural
24 23 480 450
24 46 480 820
21 30 420 600
16 34 320 680
14 k=] 280 660
18 14 360 280
11 33 220 660
21 28 420 560
420 8400 10600

for this survey.
‘Selection of primary sampling Units (PSUs):
+ The (PPS) method.

*  The number of households (updated 2004), were used as measure of size for sebection of sample PSUs.
Salection of Secondary Sampling Units [S5Us):

. treated as. pling units (S5Us).
. by PSU.

1 government sehool from each selected block (Mandatary)
= 1 private school from each selected block (Optional)




SURVEY METHODOLOGY
WHAT TO DO IN THE VILLAGE

« Contact Village Elder: Introduce yourself to the village elder, councilor and/ar to other senior members
of the Panchayat. As you walk to reach the village elder, Panchayat or Councilor, talk to different
people and ask abaut the village. Tell them about ASER. This initial walking and talking may take mare
‘than an hour. Get the approximate number of households in the village from the Councilor:

HOW TO INTRODUCE ASER

1t s impartant that ASER i introduced clearly and simaly 10 the vilagers. Following s 2 suggested way of
g your purpose of visiting the village and the ASER survey: Our team is doing a survey on quality of
in Pakistan called Annual Status of Education Report (ASER). We want to know if the children of
age 3-16 are learning anything In the school or outside of it i.e. in home. We are conducting this research in
more than 4,000 villages and in 145 districts of Pakistan and your village has been selected as one of them.
We will also go to one government school here and one private school (if there Is one in the area} to look at
their standard. We will select 20 households in your village and ask children to read and do mathematic
sums etc. This way you will also know the standard of education, and as we ask the government, the village
should also come together to improve educational standards.

The next step is to identify the households:

o Talk to people: How many different hamlets/sections are In the village? Where are they located?
What Is the social composition of the households in each hamlet/section? What Is the estimate of
households in each hamilet/section? How many government and private schools are In the villoge?
Tell them about ASER.

It s often helpful to first draw all the roads o paths coming Into the village and going out of the village. It
helps to first draw 2 rough sketch on the ground so that people around you can see what is being done.
Mark hamlets, schools, households etc with landmarks. With the help of the community members, identify
different hamlets and their center point.

HOW TO SELECT HOUSEHOLDS
*  In the entire village, information will be collected for 20 randomly selected households.

*  Go to each hamlet/section. Try to find the central point in that habitation. Stand facing the houses in
the center of the habitation. Visit every Sth house from the left-hand side in the habitation (e.g. 15t
house, 11th house, 16th house, etc). Get information about the household and children following
instructions in the next section.

© House Closed: If the selected house is closed or If there is nobady at home, note that down an your
campilation sheet as "House Closed”. This household DOES NOT caunt as a surveyed household.
Move to the next/adjacent open house. Continue until you have 5 households in each
hamlet/section in which there were Inhabitants.
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o Mo Respanse: If a household refuses to participate, note that down on your compilation sheet as
“No Response®. However, as above, this household DOES NOT count as a surveyed household.
Mave on to the next house. Continue until you have 5 households in each hamlet/section in which
not only were the inhabitants present, but they also participated in the survey.

Mo Children: If there are no children or ne children in the age group of 3-16 years in a household
but there are inhabitants, INCLUDE THAT HOUSEHOLD. Take all the relevant information like the:
name of the famlly head, age and education related Information of the mothers, If any. Such a
household WILL COUNT as one of the 5 surveyed househalds In each hamlet/section.

Stop after you have completed 5 households In each hamlet/section. If you have reached the end of the
saction befere 5 households are sampled, go around agaln using the same every 5th household on the
left-hand side rule. If a surveyed household gets selected again, then go to the next househald.
Continue the survey till you have 5 households in the section.

Now move to the next selected hamlet/section. Follow the same process.

Make sure that you go to households ONLY WHEN children are likely to be at home. This means that
the day of the household survey should be a Sunday or holiday.

If every house Is turning out to be a No Response house, think about your team and strategy. It may be
because thers are two male members going to the houses hence refused permission.

How to sample HHs in a hamlet in a village?




Instructions:

1. Find central point in a hamlet. Stand facing
the dwellings.

2. Survey every 5th HH (household) occurring
on the Left Hand Side.

3. In case of a locked HH or if there is nobody
at home, note that down as ‘House Closed"
and move o the next open house.

4. IF a HH refuses to participate, note that
down as ‘No Response’ and move to the next
HH.

5. If there are no children or no children in
the age group of 3 -16 years in a HH but there
areinhabitants, include that HH.

6. If you reach the end of the hamiet before
five (5) HHs are sampled, go around again
using the "every Sth HH rul

In the 5th HH ask how many ‘chulhas/kitchens” are
there? If there are more than 1, then randomly select
any one of the ‘chulhasfkitchens’. After completing
survey in this house proceed to the next Sth HH.

WHAT TO DO IN EACH

required to be filled n the household sheet before

the start of the survey.

Household ID: Write the household number €21, 2, 3...20)

Name of Family: write down the name of Family head.

‘Total household members:
‘This should include children also.

of male and female kitchen.

Date and Tima: Write down the date, day, start & end time on the day of the survey visit.

‘Suryayors; Write down the names of the surveyors.

Village dentification: Carefully il out the relevant name of the vilage, tehsil/taluka, district and provines

In Each Sampled Household: We will note information about the household and all the children {3-16 years), their
mather and father who live In the household en a regular basis.

Household with multiple kitchens: If there s moare than ane kitchen (chulhas) in the selected househald, then
randomly select any one of the kitchens in the household and record the total number of family members who eat
from that chosen kitchen.

Children 3 to 4: On the household sheet, note down child’s name, age, whether they are attending Kachi or any

ther form of We will NOT
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o Ak all children in this age group their current schooling status, meaning whether the child s currently
enrolled in kachi or any other school, dropped out of school or was never enralled in any school.

°

Ask all (enrolled and dropped out) children i they tske any private supplementary tultion (paid classes in
addition to regular school).

o Alsoaskth they go to the specific you have/will be surveying.
Children 5 to 16: On the Household sheet, note down child's name, age, gender and all other detalls.

@ Ask the current schooling status of each child, |.e. whether the child is currently enralled in school, dropped
out of school o was never enrolled In any school.

o Kthe childi ehild Is attending at the time of the survey and the
tvp-ulnmln:mﬁmk.nh(m.h puxm-m, private, madrassah or any other type of school.

o Ask all (enrolled and dropped out) children if they take any private supplementary tultion (pald classes in
addition to regular school).

o Ao ¥ g0 1o the surveying.

o Al roup (5 reading, English.
wounger children will not be able to read much ar do sums but stll follow the same pracess for all children s0
a5 to keep the process uniform). Ensure that the child Is comfortable before and during the test and that
sufficient time is given to each child.

o Parents’

‘Total number of Children (0-16) and (17 and above)
Whether mother

|
|
i

Do not take information if the father is dead.

©  Ask for the last class that the dropped out child passed and the reason for dropping out (such as law and
oeder, poverty, flood, school bullding shifted by government or others) .

o Even never have to be tested.

OTHER THINGS TO REMEMBER:

o Mon-resident children: Do not survey children who are visiting their relatives and friends.in the sampled
village.

o Qider children: Often older girls and boys (in the age group 11 to 16) may not be thought of as children. Be
sensitive to this issue and therefore avoid using words like “children”.

o Children out of the yillage; If there are children in the family but who are not present In the village during the
survey, do not take their detalls.

© Motiers sl L of e Ot Viges,you c corn wros others who e s than 16 yeurs

of oge. on them will be eollected as a mother as well as a child between the age 5 to 16 years,
and u-.unnlmhum in all three assessments.
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Many children may come up ta you and want to be Included In the process out of curlosity. Da not discourage these
children. You can interact with them. But concentrate on the fact that data must be noted down QML for children
that ha 3

mmmumm“mmmhuhwmu a8 possible, on
observation and evidence. However, if for some reason you cannot observe it note down what is reported by the
anﬁnmumdmlnmulnkdwmmmdmlmmmmmm

Type of house the child lives in: Types of houses are defined as follows:

*  Kutcha House: those such s
ummmnmmsmnmm;mmhmwmm

+  Semi -Pucca house: Ahw!&lhllhlsl&dmlllnldlupdpuﬁ:nmlb\unﬁ'umldallpu'd\l
material ather than thase used for pucca house.

*  Pucca House: which has walls f material.
Wall material: Burnt bricks, stones (packed with lime or cement), cement concrete, timb er, ekra etc. Roof
Material: Tiles, GCI (Galvanised Corrugated Iron) sheets, asbestos cement sheet, RBC (Reinforced Brick
Conerete), RCC (Reinforced Cament Concrete) and timber ete.

yes of the house.

Electricity C: ¥ by observing | has meters and fittings or not.

Telavision — T in the household: Mark y a

Mabile In the household (Do not include smart phonel: Maltvnlflnrliﬂnhmuhﬂdhn: mabile phone, We are
functional PTCL telephone, landiine or V-phanes.

Smart Phone (Iphone / Andraid) in the househoki: Mark yes if any of the household has a smart phone and no if
otherwise.’

by the households Mention the number under the label “car* and “motorbike™
If it is owned by the household.
for Quran ‘Ask the household
wmmmmwhmm Mention the total number of children who go to a Madrassah/masjid for Quran of
that household.
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HOW TO TEST READING {Urdu/Sindhi/Poashto) 7

Sentences

= Askthe child

* S/he may read slowy.
. H long as the child read: sentenc

string of words, mark her/him as a ‘sentence’ level child.

i

1

If the child stops very often while reading the sentence or has difficulty with
‘mare than 4 words in the sentence or reads it as a string of words than show
her/him the lst of words.

Hf the child reads the sentences
fluently and with ease, then ask
her/him o read the story.

o

* Ask the child to read any S words from the word list. Let the child choose
the words themselves. If s/he does not choose, then point out words to
her/him.

® 1f s/he can correctly read at least 4 out of S words with ease, then ask
her/him to try to read the paragraph again

® Sfhe will be marked at the ‘words’ level if s/he can correctly read words but.
is still struggling with the paragraph.

Iy read at
then show her/him the list of letters.

|

* Show the child the story. If s/he can
read fluently and with esse, then
mark her/him a3 a child whe can
read a story. The child who has been
able to read a story, should be asked
two questions about the story and
be marked accordingly.

a If s/he Is unable to resd the story
fluently and stops a3 lot, mark

her/him as a child who Is at the

paragraph level.

then point out letters to her/him.

agaln.

Ask the child 10 read any S letters from the list. Lat her/him choose the letters. If s/he does not choose

I s/he can cormectly recognize st least 4 out of 5 letters with ease, then show her /him the list of words

at of 5 hetters but then

letters’.

a5 3 child who ‘can read

f /he cannot read 4 out of $ letters correctly, then mark her as a child a5 a ‘beginner’.
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Subtraction

peint.

® Ask her/him to do a second one.

» Show the child the subtraction problems. S/he can chaose, if not you can

® Ask her/him to write and solve the problems. Observe to see If s/he doos it
in the correct written numerical form.

i B
If s/he cannat do both subtraction problems, then give ¥ sfhe does bath the subtraction problems correctly,
her/him the number recagnition (10-99) task. ask her/him to da a division problem.

Number Recognition (10-99)

= Point one by one to at least 5 numbers. Chikd can also
choase.

« Ask her/him to idemify the numbers.

« ifs/he can correctly Identify at least 4 out of S numbers
then mark her/him as @ child who can ‘recognize
numbers from 10-99,

If s/he cannot recognize 4 out of 5 numbers from 10-99,
then give her/him the number recognition 1.9 task.

Number Recognition (1-9)

Division (2 digit by 1 digit)

= Show the child the division problems. S/he can choose
one out of the rest.

« Ask her/him to write and solve the prablem.

« Observe and see if s/he Is able to comectly solve the
problem, and then mark her/him a5 a child who can do.
‘division’.

® I s/he is unable to solve a division problem correctly,

mark her/him as a child who can do ‘subtraction’.

= Point ane by one to at least 5 numbers. Child ean also choose.

= Ask her/him to identify numbers.

= I s/he can correctly identify at least 4 out of 5 numbers then mark her/him as a child who can
‘recognize numbers from 1-5'

» I not then mark her/him ot the level ‘nothing”.




Point one by one to at least 5 letters. Ask the child to identify the letters.

1 1

. if izes 4 out of § the f s/he is unable to recognize 4 out
list of small letters. of S capital letters from the list, then

« If s/he reads capital letters but is struggling with identifying small letters, mark herfhim under the category
then mark her/him as a child who can read ‘capital letters'. “nothing’

Small Letters
Point one by one to at least 5 letters. Ask her/him to identify the letters. ‘

If sfhe can recognize 4 out of 5 small letiers with ease,
then show her/him the list of wards.

If s/he reads small letters but s struggling with words,
then mark her/him as a child who can read ‘small letters’

Point one by ane to at least 5 wards. Ask her/him to identify words. ‘

If s/he correctly reads 4 out of 5 words, then show

If sfhe reads words but is struggiing with reading
her/him the list of sentences.

sentences, then mark her/him as ‘word” level child,

Ask her/him 4 correctly, £ |

Bonus Questions

Meaning of the words are only 10 be asked from children who are at word or sentence level, If the child ks able to tell the
meanings of 4 out of 5 words s/he has read, mark the child as “yes” ; if not, mark as “no”.

Meaning of the sentences should only be asked from children who are at sentence level. If the child can read at least 2
aut of the 4 sentences fluently, than ask the child to translate the sentence into hisfher local language. If the child can
a"yes®, asa “no” child,
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This section should only be asked from children who are at “Word™ level on English Tool. This

) Ask the child to read the poem/ sentences. Mork “yes” If the child reads correctly otherwise

marks as “no”.

Mow read the poem yourself and ask Ifthe child one of the
“yes®, “no’.

b} Ask the chlid to complete the sentences by identifying the picture of the itams drawn on the
sample. If a child answers any two correctly, mark him/her *yes”, otherwise "no".

sk all children aging 5-16 to attempt the “Math® section of the General Knowledge toal. The child
should be asked to pick the largest number in question 1.

In question 2 and 3, ask the ehild to solve the ‘The surveyor. a to
the child.

Ifachild a8 "yos* child, “no”.




WHAT TO DO IN A SCHOOL

.

Take permission from Head Masters/Mistress or Teacher of respective Class before abserving the
class.

« Visitany in lage .mamm murHlde!wl IFthere s
no High schaol in the village, then go to than
pntulprlmlrvxhoa!.lnlmmmdlmmmmshmmm\mbm:mwm [

there s no in the village, than go to.
a nearby village.

+  Ifthere a village has  Boy's High School and 2 be given to the
girf's school.

.

Meet the Head Master/Head Mistress (If the Head Master/Mistress (HM) is absent, then meet the
senior most teacher of the school) and take the following information:
 Record the name of the School, name of the village, name of Tehsil/Taluka, District/Agency and
the Province.
Tick the respective box for type of school ie. High, Middle, Primary or Others.
Tick type of school (by enraliment):
o Boys and Girls School
o Boys onlySchool
o Girls anly School
Tick Medium of School
o Englsh
Urdu
Pashto
Sindhi
O any other medium
Code

oooo

: write code of the school.
Write down school since (Establishment Year).

Ifitis:a private school, as if the school is affilizted with any NGO.

Note the Time of Entry into the school and Time of Exit from School.

Date of visit: write the date of survey

Day of visit: write the day of survey

Narme of surveyors: write the names of both surveyors

Does the school has special children enrolled? By special we refer to those children who have
some sort of disability such as of sight, hear, walk, speak etc. Tick In the Yes or No box
accordingly.

If there are any special children enrolled In the school, mention If there are any special facilities
far those children.

When at the school, ask the Head Master for the enroliment register or any official document on the
enroliment In that school.
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What to do In Government/Private School?
Children’s Enroliment & Attendonce: (Section I}

1. ASK for the registers of all the Classes and fill in the enrollment. If there Is more than ane section
for same class, add the enrollment of all the sections and write accordingly.

Make sue the HM has introduced you to the teacher. I not, ntroduce yourself and ASER. Request
for his/her pe

MOVE AROUND the class/area where children are seated and take down their attendance class-
wise by counting them YOURSELF. You may need to seek help from the teachers to distinguish
children class-wise as they are normally found seated in mbed groups. In such a case, ask children
from each standard to raise their hands. Count the number of raised hands and accordingly fill the
same in the observation sheet, class-wise. Please note that you should enly COUNT those children
who are physically present in the class.

You can fill this information after you have collected all information from school rec ords and
registers. But make sure you do the head count of children enrolled in the schoal yourself also.

Ask head teacher about school fee, separately for each class and record it in the relevant box.

4

"

[Dbserve and (section 1)

This section is ta be filled for Class 2 and Class & only (in case of a primary school, do class 2 only). If
there is more than one section for a class, then randomly choose any one. Write down the Class
with whom these classes are sitting.

Is there a usable black/white board in the class? Yes/No — write yourself on the black/white board
to find out.

OBSERVE If children have their textbooks at least of one subject, ask the children to show English
textboak or that of Urdu to make a correct assessment.

Apart from the textbooks, OBSERVE if there is any other supplementary material (e.g. books, charts
on the wall, board games, etc.) in the room. Mark accardingly for each class you observe.

. OBSERVE where the Class s sitting (room, verandah, outdoor) and fill accordingly.

L

-

»

w

il (Section Il Govt. & Section IV Pvt.

Write any general comments/observations that you noted while observing the school. Use back side of
sheet for more comments/observations.

Teachers: (Section IV — Govt. School Sheet & Section Il ~Pvt. School Sheet]

1. Request the Head Teacher to provide you information an teachers in the school. Collect and note
down the information on:

Number [(only for school).

. Number of teachers appointed.

Regular/Government teachers do not include the Head Master.

. Contract/Para teachers: If the school has para-teachers or teachers appainted by the
School Management Committee (SMC), NGO etc. mark that separately.

. Number of Teachers present on the day of the survey.

Number of Teachers living in this village, if applicable.

arpe
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8 Also ask each category of teachers (Head Teacher, regular teachers, para -teachers) whether
mq resida n the ikage or a nelghbouring vlage. Count the number of eachers resding

village and wr

No. of Quallfied Teaching Staff: (Section V — Govt. School Sheet & Section VI - Pvt. Schaol Sheet)
Qualifications of teachers should be incarporated separately in the form of their:

o Educational Levels Le. Below Matric, Matric, FAF.Sc, BA, B.5c, MA/M.Sc, M.Phil or any other. Count
teachers for their respective highest educational level and mention the count in the respective
boxes.

o

Professional Qualfication Le. none, CT, PTC, B.Ed, M.Ed, Others etc. Count teachers for their
respective tion th

Note: f teach: sst be of appointed teachers.

No. of training in the last Year {July 2014 -Ju VI -Govt. School Sheet)

This requires you to enlist number of teachers who got any training in the previous year, see the date
mentianed above to count what is meant by one year. If yes, determine the time period for the training e.g.
None, less than 15 days, 15-30 days, and more than 30 days.

Focilities in the School: (Section V1| - Gowt. School Sheet & Pvt. School Sheet)
Count yourself and write down:

= Total numbers of rooms In the school
= Number of rooms used for classes.

Tick the relevant:

+  Drinking facility available and being used by children

* Isthere a complete school boundary wall/fence?

*  Tollet available and being used by children. You need to check the functionality and alsa observe If
children are going in the school or y using staff toilet or one available in the
masque for example. Ask children.

aes the school have library books?

Could you see the library books?

Is there any playground?

Daes the school have any electricity connection?

Is there a science Laboratory available in the School?

s there a computer lab for students?

Daes the school have internat?

R

Page No 2 (Only for Govemment School Sheet)

+ Record Name of the School, name of the village, name of Tehsil/Taluka, District/Agency and the
Province.
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+  Record Name of Head Teacher/Principal, School phone number and Head Teacher/Principal mobile
number.

* The nation for this section. In the absence of the
Head Master, wﬂ: Sen\el Most teacher OR the person who is in charge of the schoal to provide
information for this section.

SMC/SC/PTA Information: (Section Vill- Govt. School Sheet)

® 15 SMC/SC/PTA/PTC/PTSMC active? Yes or No
+  Write the total number of members.

+  Wite the number of active members.

+ Write amount in bank

+  Wite last meeting date

School Fund (Section X - Gowt.

1. For this section, nate down information for July 2014 to June 2015.

2. Get funds Information for SMC/SC/PTA/PTC/PTSMC FUNDS, FAAROG-E-TALEEM FUND, TUCK
SHOP FUND, RENT FOR CYCLE STAND, AND SCHOOL CONSTRUCTION. You can write down the
name of other source of funds in the additional space given if there are any.

3. Askif the school got a fund. If yes, then nate down the amount and when this fund was received,
write down the month and year in which fund was received. If the person answering this section
says that he/she is going to receive the fund in the future, then mark “no.

4. Hthe fund was if! spent the entire fund? Yes, Ne,

5. There are instructions under this section asking where the school fund was spent? Mark which is
relevant.

6. Ask the person mmnmmmmamm fund in a myﬂmmz person does not feel
threatened or this section,
then do not force the persan ind move on to the nm;m.m, The remaining questions of this
section should be left BLANK.

School Fund Information: (Section X - Govt. School Sheet)

This section is similar to section IX other than the date by which you are required to record the information
for school fund. Record the information for school fund from July 2015 to date of survey.

Below the fund section, also mark the relevant fields that inquire whether the fund was spend on utiities
such as class room construction, schoal uniform, repair of computer etc.

School Fund (Section X1 —Govt.

Below the fund section, also mark the relevant fields that inquire whether the fund was spend on utilities
such as class room construction, school uniform, repair of computer etc.

Only for Private School Sheet
School Fund Information: {Section VI - Pvt. School Sheet)

1. For this section, note down information for July 2014 to June 2015 and July 2015 to date.
2. Write down the name of the person who provided the Information.
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L

.

Wt Pr mark yes or no accordingly.
1 the school got a fund, then note down the amount and when this fund was recelved, write down
the month and year in which fund was received. If the person answering this section says that
he/she is going to receive the Fund in the future, then mark "na”. Also write the name of the
Department/Organization giving the fund.

Ask the person answering this section about the fund In a way that the person does not feel
threatened or uncomfortable. If the person refuses to answer of Is hesitant to answer this section,
then do not force the persan and move on to the next section. The remaining questions of this
section should be left BLANK.

Note the time of exit from the school.
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English Tools
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Duck  Cap

Sun  Green  Lock

Flag Moon  Happy

Read Ant

This is a chair.

Itis made of wood.

It has four legs.

It has two arms.
-
=)
—_—
This is my house.

It has five rooms.

It has a big garden.

| like my house.
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Urdu Tools
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Arithmetic Tool
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Sindhi Tool

Pashto Tool
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NATIONAL - RURAL

Children in Pre School
(Age 3-5 years)

Province/Territory wise map showing % children
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Out of School Children
(Age 6-16 years)

Province/Territory wise map showing % children




NATIONAL - RURAL

Out of School Girls
(Age 6-16 years)

Province/Territory wise map showing % girls
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% Girs (6-16 yoars)
‘wha ara not in school
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Private Schooling
(Age 6-16 years)

Province/Territory wise map showing % children

Jammud Kashmle

% Children (6-16 years)
enrolled In privats schaols
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Tultion - Govt. & Private Schools
(6-16 years)

Province/Territory wise map showing % children
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Reading Language UrdufSindhi/Pashto
(Class 5)

Province/Territory wise map showing % children
wha can read story level (Class 2) text.

Jammu & Kashmir <~

% Children in class 5
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Reading English
[Class 5)

Province/Territory wise map showing % children
Who can read sentences level {Class 2) text.
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% Children in class §
who can read sentences
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Arithmetic
(Class 5)

Province/Territary wise map showing % children
who can do division (Class 3) sums.
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Envoliment by gender and type of schodd
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Humber of s ureysd schaols by type.
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Sample Compasition
+ ASER 2015 survey was conducted in 142 rural
districts of Pakistan. This covered 83,755
households in 4,217 villages throughout the
country.

Detalled information was collected on 258,021
children (59% mil!s.tﬂ%hmllli]imd 3-16 years.
Out of these

"THEME 2: EARLY CHILDHOOD EDUCATION

02014,

« 37% of all school-aged children within the age
bracket of 3-5 years were enrolled in schools as.
compared to 39%in 2014,

.

63% children of age 3-5 are currently not enrolled in

tested

+ School information on public and private schools
was collected. A total of 4,140

‘THEME 3: CLASS WISE LEARNING LEVELS.
Learning levels of children are assessed through specific
tools’,

(67% primary, 13% elementary, 14% high, 6%
others)and1

language The same opproach is used

for il chidren between the ages of 5 to 16. The literacy

A0%
‘elementary, 30% high, 2% others') were surveyed.

15%
nd schools.

are designed to cover up to Class 2 level

competencies according to the national curriculum. The
arithmetic tool cavers up toClass 3 level.

class 5

In case of private schools, 13% were boys only, 4%

children could not read a class 2 story In
Sindhi/] in2014,

“THEME 1: ACCESS
Proportion of out-of-school children has decreased as
comparedta2014.

+ 12015, 20% of children were reported to be out-of-
school which has decreased as compared to
previous year (21%). 14% children have never been
enrolled in a school and 6% have dropped out of
school for various reasons.

* BO% of all school-aged children within the age
bracket of 6-16 years were enrolled In schools.
Amongst these, 75% of children were enrolled in
government schools whereas 25% of children were

read stary in Urdu/Sindhi/Pashto similar to 84% in
the previous year.

Similarly, 31% of class 1 children cannot read letters.
int

English learning levels show improvement: 51% class 5

t058%in 2014,

« ASER 2015 reveals that 87% class 3 children could
not read class 2 level sentences as compared to 86%.
inthe previous year,

38% children enrolled In class 1 cannot read capital

2% Madrassah, 1% others). letterssimilarto 38%n 2014,
* Amongst the enrolled students in_ government
schools, 34% show class 5
i private schools 62% enrolled children were boys
and 38% were girls. In2014,
* 87% children enrolled in class 3 could not do two
- of out of school has 10 83%in 2014,
decreased as comparedto 2014,
+ 30% of class 1 children cannot not do number
Cthreyescho nchudadnt 11,3 464045 S0, recognition [1-8) as comparedto 30%in 2014.
™ v et docamens  the i e, ok e decpet st
a1 o e A RSO ot
Ty e o e ety s o 5 ]
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THEME 4: LEARNING LEVELS BY SCHOOL TYPE
(GOVERNMENT VS PRIVATE)

Children enrolled in private schools are performing better
compared totheir government counterparts.

67% children enrolled In class 5 In a private school
were able to read at least story in
Urdu/Sindhl/Pashto as compared to 52% class 5
children enrolled in government schools.

English learning levels of private schools children
‘were better than public schools. 65% private school
children can read at least sentences In class 5
whereas only 45% government school children can
dothesame.

.

Simllarly, in arithmetic, 61% children enrolled in
private schools [class 5) were able to do division
when compared to only 47% class 5 children who
‘were enrolled in government schools.

"THEME 5: GENDER GAP
Gender gap in learning continues: boys outperform girks
teracy and numeracy skills.
= 49% of boys and 42% of girls could read at least
sentencesin Urdu/Sindhi/Pashto.

51% boys could read at least English words while
43%of girls cando the same.

.

Simllarly, 48% of boys were able to do at least
subtraction whereas only 41%girlscould dot.

THEME 6: LEARNING LEVELS OF OUT-OF-SCHOOL

‘THEME 8: PAID TUITIONS
Private tuition incidence Is greater in private school
students.
+ The Incidence of private tuition remains higher in
private school students when compared to
gavernment school students.

Children across all classes take private tultion;
however, the percentage of students taking tuition
increases with class-level. For example, in
schools, 4% ch lass 1

12% childr fass 10

taketuition.

THEMES: MULTI-GRADE TEACHING

9% ve 29%
private schools had Class 2 students sitting with other
classes.

+ The surveyors were asked to observe If Class 2 and
Class 8 were sitting together with any other classes.
This is referred to as multi-grade teaching, where
one teacher has to teach more than one grade
withintheallottedtime.

It was found that 49% of the surveyed government
chools and 29%

Class 2 sitting with other dlasses.

.

16% of surveyed government schools and 24% of
surveyed private schools had Class 8 sitting with
other classes.

THEME 10: TEACHER & STUDENT ABSEENTISM
14% children in surveyed government schools and 9% in

CHILDREN surveyed private schools were absent
‘out-of-school'
thanthe beginner level. taking ofall
« Data reveals that the 7% of aut-af-schoal children isit
could read story In Urdu/Sindhi/Pashto, 5% could
in English, and 6% b B .
todotwo-digit division. schools stood at 86% whereas it was 91% in
surveyed private schools.

‘THEME 7: PARENTAL EDUCATION
25% of mathers and 50% of fathers in the sampled

11% teachers In surveyed government schools and 9%

= Outofthe total mothers in the sampled households,

* 50%of the fathers had not even completed at least
primarylevel education.

Teacher attendance is recorded by referring to the
appointed positions in each school and the total number of
teachers actually present onthe day of survey.

' ala Lot
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schools stood at 89% whereas it was 91% in
surveyed private schools.

‘THEME 11: TEACHERS' QUALIFICATION
More qualified teachers in surveyed private schools as
comparedto surveyed government schools.

N of surveyed Is b
done graduation as compared to 39% teachers of
surveyed private schools.

39% of surveyed government school teachers had

In 2015, 35% of the surveyed private primary
schools did not have complete boundary walls as.
compared to 28%in 2014,

36% of surveyed government primary schools had
playgrounds In 2015 while 34% surveyed private
primary schools had playgrounds.

11 rooms on average were being utilized for classroom

On average, 11 rooms were being used for
«classroom activities in the surveyed government

to33%
teachers of surveyed private schoals.

THEME 12: SCHOOL FACILITIES
A larger proportion of surveyed private high schools had
+ 50% of surveyed government high schools had
computer labs and 55% had library books in their
pramises as compared to surveyed private high
schools where 40% had computer labs and 61% had
library baoks.

48% surveyed government primary schaols were without
‘toilets and 40% were without drinking water.
+ 48% of the surveyed government primary schools
did not have tollets in 2015 as compared to 49% in
2014. similarly, 22% surveyed private primary
schools were missing tollet faciity in 2015 as
comparedto 25% i 2014.

*  40% of the surveyed government primary schools
did not have drinking water in 2015 as compared to
43% In 2014, Similarly, 18% of the surveyed private

did facility

in2015 s compared to 21%in 2014.

37% of the surveyed government primary schools were
‘without complete boundary walls and 64% were without
playgrounds.
+ Amongst the surveyed government primary
schools, only §3% had complete boundary walls as
comparedto 61%in 2014.
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to 10in 2014,

In 2015, surveyed private high schools had 9
ssrooms on average being used for elassroom
activitiesas compared to 10in 2014,

‘THEME 13: SCHOOL GRANTS/FUNDS
29% of the government primary schools and 2% private
primary schaals received grants.

9 surveyed private primary schools are recelving
grants as compared to 793 surveyed government
primaryschools n 2015.

The proportion of government primary schools
receiving grants has decreased since last year. 45%.
hool
in 2013, 46% In 2014, and 29% were received in

2015.
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Balochistan - Rural

Children in Pre School
(Age 3-5 years)

Province/Territory wise map showing % children

| Mot surveyed
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Balochistan - Rural

Out of School Children
(Age 6-16 years)

Province/Territory wise map showing % children

[ | Mot surveyed
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Balochistan - Rural

Private Schooling
(Age 6-16 years)

Province/Territory wise map showing % children

B
[
e
=
ki
2
5
s
w
@

% Childran (8-16 years)
enrolled in private schools

[ | Mot surveyed
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Reading Language Urdu
(Ctass 5)

Province/Territory wise map showing % children
wha can read story level 2 (Class 2) Text

[ | Mot surveyed
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Reading English
(Class 5)

Province/Territory wise map showing % children
Who can read sentences leve 2 {Class 2) Text

% Children in class 5
‘who can read sentences
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Arithmetic
(Class 5)

itory wise map
who can do division (Class 3) sums

% Children in class 5
who can do division
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"THEME 2: EARLY CHILDHOOD EDUCATION

of Balochistan, This covered 17,933 households In
509 villages throughout the province.

Detalled information was collected on 61,987
children (62% males, 38% females) aged 3-16 years.
©ut of these 51,734 children aged 5-16 years were

02014,
® 23% of all school-aged children within the age
bracket of 3-5 years were enrolled in schools as
compared to28%in 2014,

.

77% children of age 3-5 are currently not enrolled in

s School information on public and private schools
was collected. A total of 885 government schools

‘THEME 3: CLASS WISE LEARNING LEVELS

[77% primary, 13% el y, 10% high, 0%
others) and 37 private schools (54% primary, 38%
‘elementary, 8% high, 0% others’) were surveyed.

63% of the government

Learning levels of children are assessed through specific

fanguage and arithmetic pproach is used

for ail chifdren between the ages of 5 to 16. The literocy

assessments are designed to cover up to Class 2 level

competencies according to the natienal curriculum. The
Tass 3 evel.

&%
were girs only, and 31% were coeducation schools.
In case of private schools, 35% were boys only, 5%

aclass 2 story in Urdu compared to

THEME 1: ACCESS
Proportion of eut-of-school children has decreased as
compared o 2014,

* In2015, 30% of children were reported to be out-of-
school which has decreased as compared to
previous year [33%). 22% children have never been
enrolled in a school and 8% have dropped out of
schoolforvarious reasons.

70% of all school-aged children within the age
bracket of 6-16 years were enrolled In schools.
Amongst these, 94% of children were enralled in
government schools whereas 6% of children were
§0ing to non-state institutions (3% private schoals,
3% Madrassah, 0% others).

Amongst the enrolled students in government
schools, 29% were girls and 71% were boys whereas
in private schools 70% enrolled children were boys
and 30% were girls.

The percentage of out of school children (boys and
girls} has decreased as compared o 2014,

w—mvwwmu: 11, LG 1044,

iy eaaal —sunnm-nm.--wm-u-m-
pinty oy ot

el Dy e el bt e 5 e ey,
reabty eroe percesa e ms.
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67%In2014.
. of Id

92%in
year.

®  Similarly, 39% of class 1 children cannot read letters
In Urdu as compared to 44%in 2014,

English learning levels show improvement: 60% class 5

t072%1n2014.
*  ASER 2015 reveals that 96% class 3 children could
inthe previous year.

®  43% children enrolled in class 1 cannot read capital
letters as compared to 53% in 2014.

Arithmetic learning levels also show improvement: 56%

to76%1n2014.
s 97% children enrolled in class 3 could not do two
digit division in 2015 as compared to 96%in 2014,

 34% of class 1 children cannot not do number
recognition (1-9) as compared o 38%in 2014,
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THEME 4: LEARNING LEVELS BY SCHOOL TYPE
(GOVERNMENT VS PRIVATE)
Children enrolled in private schools are performing better

75%of the fathers had not even completed at least
primarylevel education.

+  66% children enrolled in class 5 in a private school

stst

to 44% class 5 children enrolled in government
schools.

.

English learning levels of private schools. children
were better than public schools. 63% private school
children can read at least sentences in class 5
whereas only 35% government school children can
dothe same.

* However, in arithmetic, 36% children enrolled in
private schools {class 5} were able to do division
when compared to only 44% class 5 children who

TUITIONS
Private tuition incidence is greater in private school
students.
= The incidence of private tultion remalns higher in
private school students when compared to
government school students.

Children across all classes take private tuition;
however, the percentage of students taking tuition
increases with class-level. For example, in
government schools, 1% children enrolled in class 1
take private tuition whereas 3% children in class 10
take tuition.

mmu MULTI-GRADE TEACHING

THEMES: GENDERGAP

Gender gap in learning continues: girls

nd 26% of surveyed
pm schools had Class 2 students sitting with other
classes.

s The to observe if Class 2 and

lieracy and numeracyskills.
+ 35% of boys and 19% of girls could read at least
sentencesin Urdu.

»  35% boys could read at least English words while
18% of girls can do the same.

Similarly, 36% of boys were able to do at least
subtractionwhereas cnly 18% girls could doit.
THEME 6: LEARNING LEVELS OF OUT-OF-SCHOOL
CHILDREN
Mare than 30% of the 'out-of-school' children were at more
thanthe beginner level.

+  Data reveals that the 4% of out-of-school children

Class3were sitting together with any other classes.
“This s referred to as multi-grade teaching, where
one teacher has to teach more than one grade
withintheallottedtime.

 Itwas found that 57% of the surveyed government
schoolsand 26% of the surveyed private schools had
Class 2 sitting with other classes.

16% of surveyed government schools and 7% of
surveyed private schools had Class 8 sitting with.
other classes.

THEME 10: TEACHER & STUDENT ABSEENTISM
15% children In surveyed government schoals and 12% in

English, and 4% children were able ta do two-digit
division.

THEME 7: PARENTALEDUCATION
8% of mothers and 25% of fathers in the sampled

Student

by taki all
students presentinschools an the day of visit.

schools stood at B5% whereas it was 88% in
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15% teachers in surveyed gavernment schools and 12%

54% of the surveyed government primary schools were
and 91% were without

Teacher attendance is recorded by referring to the
appointed positions in each school and the total number of
teachers actually present on the day of survey.

schools stood at 85% whereas it was 86% in
surveyed private schooks.

THEME 11: TEACHERS' QUALIFICATION
More qualified teachers in surveyed government schools
ascomparedtosurveyed private schools.

+  37%teachers of sui

phwn

Amnnm the surveyed government primary
schools, only 45% had complete boundary walls as
comparedto 34%in 2014,

In 2015, 10% of the surveyed private primary
scheols did not have complete boundary walls as
compared o 26% In 2014,

9% of surveyed government primary schoals had

rveyed
«done graduation as compared to 32% mcbels of
surveyed private schools.

28% of surveyed government school teachers had
Bachelors in Education degrees as compared to 17%
teachers of surveyed private schoals.

THEME 12: SCHOOL FACILITIES

A larger proportion of surveyed private high schools had
computer labs and library books than surveyed
government highschoals.

+ 2% of surveyed government high schools had
computer labs and 11% had library books in their
premises as compared to surveyed private high
schools where 33% had computer labs and 33% had
library baoks.

83% surveyed government primary schools were without
‘toilets and 76% were without drinking water.
+ B3% of the surveyed government primary schools
did not have tollets in 2015 as compared to 81% in
2014. Similarly, 15% surveyed private primary
ools were missing tollet faciity in 2015 as
comparedtod1%in 2014.

*  76% of the surveyed government primary schools
did not have drinking water in 2015 as compared to
T4% in 2014, E\mllﬂﬂu. 35% of the surveyed private

facility

I“N‘l!aswmleﬂwﬂlﬂ\nlol-ﬁ.
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in 2015 while 15% surveyed private
primary schaols had playgrounds.

10 rooms on average were being utilized for classroom

On average, 10 rooms were being used for
classroom activities in the surveyed government
highschoals similarto 2014.

In 2015, surveyed private high schools had 6
classrooms on average belng used for classroom
activities as comparedto 15in 2014,

“THEME 13: SCHOOL GRANTS/FUNDS
0.2% of the government primary schools and 0% private
primary schools received grants.

0 surveyed private primary schools are receiving
grants as compared to 1 surveyed government
primary schools in 2015

The proportion of government primary schools
receiving grants has decreased since last year. 2%

in 2013, 2% in 2014, and 0.2% were received in
2015,
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Children in Pre School
(Age 3-5 years)

Province/Territory wise map showing % children
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Out of School Children
(Age 6-16 years)

Province/Territory wise map showing % children

R Peshaenr

% Children (6-16 years)
are not in schools.

] Notsurvored

NP BN T




Federally Administrated Tribal Areas - Rural

Private Schooling
(Age 6-16 years)

Province/Territory wise map showing % children

FR Peshawar

% Childran (8-16 years)
enrolled in private sohools

ASER Pakistan 2015 | 103

FATA - Rural




Federally Administrated Tribal Areas - Rural

Reading Language Urdu/Pashto
(Class 5)

Province/Territory wise map showing % children
wha can read story level 2 (Class 2) Text
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Reading English
(Class 5)

Province/Territory wise map showing % children
Who can read sentences leve 2 {Class 2) Text

FR Pesbawar

% Children in class 5
‘who can read sentences
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Schoal enroliment and out-of-school children
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 Composition "THEME 2: EARLY CHILDHOOD EDUCATION

ASER 2015 survey was conducted in 11 rural i

territories/reglons of Federally Administered Tribal t02014.

Areas. This covered 6,599 householdsin330villages  »  30% of all schook-aged children within the age

throughout the province. bracket of 3.5 years were enrolied In schools a5
compared1a36%n 2014,

Detailed information was collected on 22,890

children (63% males, 37% females) aged 3-16 years. = ofage3-5arec led
Out of these 18,973 children aged 5-16 years were anyearly childhood programyschoaling.
tested for ithmeti

‘THEME 3: CLASS WISE LEARNING LEVELS
School Information on public and private schools Leaming levels of children are assessed through specific
was collected. A total of 327 government schools language and arithmetic tools”. The same approach s used
(82% primary, 9% elementary, 8% high, 1% others) for all children between the ages of 5 to 16. The literacy
and 38 private schools (18% primary, 16% assessments are designed to cover up to Class 2 level
elementary, 63% high, 3% others') weresurveyed.  competencies according to the nationa! curriculum. The
arithmetic tool cavers up to Class 3 level.

80% of the government schools were bays only, 10%

girls only, and 10% Learning levels of children shaw Improvement: 47% dlass 5
ncase ofpmm schools, 37% were boys only, 0% children could not read a dlass 2 story In Urdu/Pashto

THEME 1: ACCESS read story in Urdu/Pashta compared to 88% in the
Propartion of out-of-school children has remained the previousyear.
same as compared to 2014.

*  In 2015, 20% of children were reported to be out-of- *  Similarty, 24% of class 1 children cannot read letters

schaol which has remained the same as compared InUrdu/Pashto ascompared to 13% in 2014.

‘to previous year (20%). 16% children have never

been enrolled In a school and 4% have 53%class

of school for various reasons. § children could not read sentences (class 2 level)
comparedio54%in 2014,

* 80% of all school-aged children within the age * ASER 2015 reveals that 8% class 3 children could
bracket of 6-16 years were enrolled in schools. notread class 2 level sentences as compared to 83%
‘Amongst these, 76% of children were enrolled in inthe previous year.
goverament schools whereas Zﬂﬁ of children were

. chil lied 1 cannot read caphtal
E!i Madrassih.miamm] lettersas compared to 16% in 2014.

* Amongst the enrolled “ud?nﬁ in aT% class 5
schools, 24 girls an to52%
In private schools !l%enld\ndch\ldmnweﬂboyi in2014.
and 19% were girls. +  82% children enrolled in class 3 could not do two

n2015 ;

®  The percentage of out of school children {boys) has
‘decreased as compared to 2014, * 20% of class 1 children cannot not do number

WM#MWM“! -1, HLE-10, &4, 510w o (1-3) o OO EL A

v el —mnnm-ﬁmmnwm—m
ey e iy bt i S oty 8
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THEME 4: LEARNING LEVELS BY SCHOOL TYPE

(GOVERNMENT VS PRIVATE)

child, led b

nump“umuuimummmmmm
57% children enrolled in class 5 in a private ::hool
were able to read at least stor

better

“THEME 8: PAID TUITIONS
Private tultion incidence is greater In private school
students.
* The incidence of private tution remains higher in
private school students when compared to

compared to 52% class 5 idren snrolled n
government schools.

English learning levels of private schools children
57%

= Children acress all classes take private tuition;
however, the percentage of students taking tuition
increases with class-level. For example, in private

children can read at least sentences in
whereas only 45% government school
dothesame.

Similarly, in arithmetic, 60% children enrolled in
private schools (class 5) were able to do division
when compared to anly 52% class 5 children who
were enrolledin government schools.

THEME 5: GENDER GAP

e girlsin
literacy and numeracy skills.

515 of boys and 30% of girls could read at least
sentences inUrdu/Pashto.

57% boys could read at least English words while
35% of girls can dothe same.

Similarly, 5% of boys were able to do at least
subtraction whereas anly 33% girls could doiit.

THEME 6: LEARNING LEVELS OF OUT-OF-SCHOOL
CHILDREN

More than 40% of the ‘out-of-school' children were at more
‘thanthe beginner level.

«  Data reveals that the 8% of out-of-school children
could read story in Urdu/Pashto, 5% could read
sentences in English, and 7% children were able to
dotwo-digit division.

THEME 7: PARENTAL EDUCATION
15% of mothers and 54% of fathers in the sampled

-hools, 22% 1take private

‘THEME 9: MULTI-GRADE TEACHING

37% of surveyed government schools and 5% of surveyed

private schools had Class 2 students sitting with other

dasses.

«  The surveyors were asked ta chserve if Class 2 and

Class 8 were sitting together with any ather classes.
This is referred to as multi-grade teaching, where
ane teacher has to teach more than one grade
‘within the allotted time.

it was found that 37% of the surveyed government
schools and 5% of the surveyed private schools had
Class 2sitting with other classes.

22% of surveyed government schools and 0% of
surveyed private schools had Class 8 sitting with
‘other classes.

THEME 10: TEACHER & STUDENT ABSEENTISM
14% children In surveyed government schools and 11% in
surveyed private schools were absent

Student attendance is recorded by takinga headcount of all
students presentinschools on the day of visit.

«  Overallstudent attendance in surveyed government
schools stood at 86% whereas it was 89% in
surveyed private schools.

14% teachers in surveyed government schools and 13%

v

Teacher attendance Is recorded by referring to the

yeducation.
appointed positions in each school and the total number of
+  46%of the fathers had not datleast tesch . 5
primary level education.
/S Puklot 20(8
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B . 30%of primary schools had
schools stood at 86% whereas It was 87% In playgrounds in 2015 while 43% surveyed private
surveyed private schools. primary schools had playgrounds.

‘THEME 11: TEACHERS' QUALIFICATION 7 rooms on average were being utilized for classroom

More gualified teachers In surveyed private schools as  activitiess

compared ta surveyed government schools. * Onaverage, 7 rooms were being used for classroom

*  31%teachers of surveyed government schools have activities in the surveyed government high schools.
done graduation as compared to 37% teachers of ascompared to 10in 2014,
surveyed private schools.
« In 2015, surveyed private high schools had 10
« 26% of surveyed government school teachers had dlassrooms on average being used for classroom
i to19% ctiviti to11in2014.

teachers of surveyed privateschoals.
‘THEME 13: SCHOOL GRANTS/FUNDS
THEME 12: SCHOOL FACILITIES 1% of the government primary schools and 0% private
A larger proportion of surveyed private high schools had ~ primaryschools received grants.

¥ 0 surveyed private primary schools are recelving
+ 25% of surveyed government high schools had grants as compared to 3 surveyed government
computer labs and 39% had library books in their primaryschoolsin 2015.

premises as compared to surveyed private high
schools where 21% had computer labs and 46% had

The proportion of government primary schoals

library baoks. recelving grants has remained the same since last

year. 1% government primary schools were

54% surveyed government primary schaols were without receiving grants in 2013, 1% in 2014, and 1% were
tollets and 33% were without drinking water. receivedin2015.

+ 54% of the surveyed government primary schools
did not have tollets in 2015 as compared to 73% in
2014, Similarly, 0% surveyed private primary schools
were missing tollet facillty in 2015 as compared to
44%n2014,

+  33% of the surveyed government primary schools
did not have drinking water in 2015 as compared to
39% in 2014, Similariy, 0% of the surveyed private
primary schaols did not have drinking water facility
in 2015 ascomparedto 33% in 2014,

25% of the surveyed government primary schools were
‘without complete boundary walls and 70% were witheut
playgrounds.

Amongst the surveyed government primary
schools, only 75% had complete boundary walls as
comparedta 71%in 2014,

In 2015, 14% of the surveyed private primary
schools did not have complete boundary walls as
comparedto33%in 2014.
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Children in Pre School
(Age 3-5 years)

Province/Territory wise map showing % children
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Out of School Children
(Age 6-16 years)

Province/Territory wise map showing % children

% Children (6-16 years)
‘who are not in schools

s ANORP G YA




Gilgit - Baltistan - Rural

Private Schooling
(Age 6-16 years)

Province/Territory wise map showing % children
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Reading Language Urdu
(Class 5)

Province/Territory wise map shawing % children
wha can read story level 2 (Class 2) Text
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Reading English
(Class 5)

Province/Territory wise map showing % children
Who can read sentences leve 2 {Class 2) Text

% Children in class 5
‘who can read sentences
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Arithmetic
(Class 5)

Province/Territary wise map showing % children
who can do division (Class 3} sums

% Children in class 5
who can do division




Gilgit - Baltistan - Rural

rollment and out-of-school children

% Children In different types of achoals

Enroliment by gender and typ of schosl
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‘Chitdren whe can read story Urdu Leamning|
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Sample Composition

 ASER 2015 survey was conducted in 7 rural districts

fGilgit-Baltistan. This 4, i
209villages throughout the province.

= Detalled information was collected on 13,056
children (56% males, 44% females) aged 3-16 years.
Out of these 11,071 children aged 5-16 years were
tested for

‘THEME 2: EARLY CHILDHOOD EDUCATION

to2014.

36% of all school-aged children within the age
bracket of 3-5 years were enrolled In schools as
compared to 40% in 2014.

64% children of age 3-5 are currently not enrolled in
i tschooli

School information on public and private schools
was collected. A total of 208 government schools
(36% primary, 31% elementary, 25% high, 8%
others) and 120 private schools (40% primary, 27%
elementary, 25% high, 8% others') were surveyed.

‘THEME 3: CLASS WISE LEARNING LEVELS

Learning levels of children ore assessed through specific

language and arithmetic tools’. The some approach is used

for ol children between the ages of 5 to 16. The fiterocy

assessments are designed to cover up to Class 2 level

competencies according ta the national curriculum,. The
lass 3 level,

13%
were girls only, and 43% were coeducation schools.
In case of private schools, 8% were boys only, 5%

read a class 2 story in Urdu compared to

THEME 1: ACCESS
Proportion of out-of-school children has increased as
compared 02014

*  In2015, 15% of children were reported to be out-of-

year (14%). 12% children have

45%in 2014.
Analys| 80%of
¥ 1o 82% in

year.

o Similarly, 21% of class 1 children cannot read letters
i 14%in 2014.

in a school and 3% have dropped out of school for
various reasons.

85% of all school-aged children within the age
bracket of 6-16 years were enrolled In schools.
Amongst these, 56% of children were enrolled in

class 5 children could not read sentences (class 2 level) in

201582014,
* ASER 2015 reveals that 78% class 3 children could
ot read class 2 level sentences as compared to 76%

whereas 44%
going to non-state institutions (39% private schools,
1% Madrassah, 4% others).

Amangst the enrolled students in gavernment
schools, h

year.

*  20% children enrolled in class 1 cannot read capital

lettersascompared to 13%in 2014,

Arithmetic learning lass 5
in private schools 60% enrolled children were boys
and 40% were girls. in2014,
* 82% children enrolled in class 3 could not do two
. Thep oGt it i 83%in 2014,
Increased as compared to 2014,

Dbyt hossioch chies 63,112 10,610, 68 S5

oocks oy ok il e 1o ot gl ac s
g e nd
ey s e e ey s a4 15 et aray orseney
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* 18% of class 1 children cannot not do number

recognition (1-9)ascompared to 12% in 2014,
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THEME 4: LEARNING LEVELS BY SCHOOL TYPE
(GOVERNMENT VS PRIVATE)

Children enrolled in private schools are performing bettsr
‘compared to their government counterparts.

* 65% children enrolled In class 5 in a private school
‘were able toread atleast story in Urdu as compared
to 56% class 5 children enrolled in government
schools.

English learning levels of private schools children
were better than public schools. 68% private school
children can read at least sentences in class 5
‘whereas only 59% government school children can
dothesame.

Similarly, in arithmetic, 629 children enrolled in
private schoals (class 5) were able to do division
‘when campared to only 58% class 5 children who
were enrolledingovernment schoals.

THEMES: GENDERGAP
Gender gap in learning continues: boys outperform girls
literacy and numeracy skills.
= 57% of boys and 52% of girls could read at least
sentences in Urdu.

= 63% boys could read at least English words while
60%of girls can do the same.

Similarly, 59% of boys were able to do at least
subtraction whereas only 54% girls could do ft.

THEME 6: LEARNING LEVELS OF OUT-OF-SCHOOL

‘THEME 8: PAID TUITIONS
Private tuition incidence is greater in private school
students.
+ The incidence of private tuition remains higher in
private school students when compared ta
government school students.

Children across all classes take private tultion;
however, the percentage of students taking tuition
Increases with class-level. For example, in

schools, 3% &
take private tuition whereas 75 children in class 10
taketuition.

THEMES: MULTI-GRADE TEACHING

38% of surveyed government schools and 36% of surveyed
private schools had Class 2 students sitting with other
classes.

+  The surveyors were asked to observe if Class 2 and
Class B were sitting together with any other classes.
This s referred to as muiti-grade teaching, where
one teacher has to teach more than one grade
within the allotted time.

.

It was found that 38% of the surveyed government

Class 2 sitting with ather dlasses.

.

11% of surveyed government schools and 16% of
surveyed private schools had Class 8 sixing with
other classes.

‘THEME 10: TEACHER & STUDENT ABSEENTISM

CHILDREN 16% children In surveyed government schools and 10% In
More than 25% of the 'out-of
thanthe beginner level. Student attendance s recorded by taking a headcount of all
*  Data reveals that the 11% of out-of visi.

could read story in Urdu, 10% could read sentences

in English, ildren were able dig . 0

dvision. schools stood st 84% whereas it was S0% in

surveyed private schools.

THEME 7: PARENTAL EDUCATION
24% of mothers and 53% of fathers in the sampled

11% teachers in surveyed government schools and 8%

Outof the total mothers in the sompled households,

is recorded by referring to the
ich schoal and the total number of

* aT%ofthe fa not even comp
primary level education.
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.

schools stood at 83% whereas It was 92% In
surveyed private schools.

"THEME 11: TEACHERS' QUALIFICATION
More qualified teachers in surveyed private schools as

.

31% of surveyed government primary schools had
playgrounds in 2015 while 33% surveyed private
primary schools ha playgrounds.

13 rooms on average were being utilized for classroom

«  4sbteachers of surveyed government schaols have
done graduation as compared to 47% teachers of
surveyed private schoals.

56% of surveyed government school teachers had
Bachelors in Education degrees as compared to 42%
‘teachers of surveyed private schools.

THEME 12: SCHOOL FACILITIES

On average, 13 rooms were being used for
dlassroom activities In the surveyed government
highschools s compared to 10in 2014,

In 2015, surveyed private high schools had 11
ssrooms on average being used for classroom
activities similar to 1110 2014.

THEME 13: SCHOOL GRANTS/FUNDS

Alarger ve

8% of the

primary schools and 0% private

* 39% of surveyed government high schools had
computer labs and 65% had library books in their
premises as compared to surveyed private high
schoals where 40% had computer labs and 60% had
library books.

60% surveyed government primary schools were without
toilets and 52% were without drinking water.
= 60% of the surveyed government primary schools
did not have tollets in 2015 as compared to 72% in
2014. Similarly, 50% surveyed private primary
schools were missing tollet facllity in 2015 as
compared to 5%1n 2014,

52% of the surveyed government primary schools
did not |

78% In 2014. Similarly, 40% of the surveyed private
primary schools did not have drinking water facility
In 2015 as compared to48%in 2014.

52% of the surveyed government primary schools were
without complete boundary walls and 69% were without
playgrounds.
= Amongst the surveyed government primary
schools, only 48% had complete boundary walls as
compared to46%in 2014.

.

In 2015, 44% of the surveyed private primary
schools did not have complete boundary walls as
compared to45%in 2014,
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.

0 surveyed private primary schools are receiving
grants as compared to 6 surveyed government
primary schoolsin2015.

The proportion of government primary schools
recelving grants has decreased since last year. 36%
government primary schools were recetving grants
in2013, 35%in 2014, and 8% were received in 2015.
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Sample Composition
»  ASER 2015 survey was conducted in the rural areas
of Islamabad Capital Territary {ICT). This covered
300 households in 15 villages throughout the
territory.

.

Detailed information was collected on 653 children
(49% males, 51% females) aged 3-16 years. Out of
these 556 children aged 5-16 years were tested for
language and arithmeticcompetencles.

Schoal Information on public and private schaols
was collected. A total of 15 government schools
(40% primary, 7% elementary, 27% high, 26%
others) and 2 private schools (0% primary, 0%
elementary, 100% high, 0% others') were surveyed.

47% of the government schools were boys only, 53%

THEME 2: EARLY CHILDHOOD EDUCATION

02014,

« 46% of all school-aged children within the age

bracket of 3-5 years were enrolled in schools as
compared to 76%in 2014.

iAo

any early childhood program/schaoling.

THEME3: CLASS WISELEARNING LEVELS

Learning levels of children are assessed through specific
language and arithmetic tools’. The same approach is used
for ail children between the ages of 5 to 16. The literacy
assessments ore designed to cover up to Class 2 level
competencies according to the national curriculum. The
arithmetic tool covers up to Class 3 level.

were girisanly,and Learning levels of children show 8% class 5

case Iy, 0% were class 2 story

o e . 7% of Gk
THEME 1: ACCESS read story in Urdu compared to 85% Inlll:prﬂlous
Praportion of out-of-school children has. increased as year.

compared to2014.
* In 2015, 2% of children were reported to be out-of-

Similarly, 15% of class 1 children cannot read letters.

to previou:
year (1%). 1% children have never been enrolledina
school and 1% have dropped out of school for
various reasons.

98% of all school-aged children within the age
bracket of 6-16 years were enrolled in schools.
Amongst these, 31% of children were enrolled in
Wvummenl xhw\swhureﬁ 9% U’:hlldrcn ‘were

in 30%in2014

English learning levels show improvement: 14% class 5
children could not read sentences (class 2 level) compared
t058%in2014.

= ASER 2015 reveals that 63% class 3 children could

inthe previousyear.

1!6Mldrlswh 0%others).

Amaongst the enrolled students in government
s

enrolled in class 1 cannot read capital
lettersas compared to 18%In 2014,

Arithmetic learning levels also show improvement: 17%
Ias: red

hools,

in private schools 51% were boys

and49% were girls

The percentage of out of school children (boys and
girls) has increased as compared to 2014.
Crn e o e o e 68,1428 630, L8 S0

A eyt socureses Process. T s deveapad s
eyl bl ok s s e o ot
e e e ploed vy ks 2 0 rone comparia. vt 378
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= 67% children enrolled in class 3 could not do two.
digitdivision in 2015 as compared to 85%in 2014.

= 15% of class 1 children cannot not do number
recognition (1-5) as compared to 19%in 2014,
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THEME 4: LEARNING LEVELS BY SCHOOL TYPE
(GOVERNMENT VS PRIVATE)

Children enrolled in private schools are performing better
‘compared to their government counterparts.

93% children enrolled In class 5 in a private school
‘were able toread atleast story in Urdu as compared
to 89% class 5 children enrolled in government
schools.

English learning levels of private schools children

re better than public schools. 91% private school
children can read at least sentences in class 5
‘whereas only 79% government school children can
dothesame.

Similarly, in arithmetic, 88% children enrolled in
private schoals (class 5) were able to do division
when campared to only 74% class 5 children who
were enrolledingovernment schoals.

‘THEME 5: GENDER GAP
Gender gap in learning continues: girls outperform boys in
languageand numeracy skills.
«  61% of boys and 64% of girls could read at least
sentences in Urdu.

= 62% boys could read at least English words while
66%of girls can do the same.

Similarly, 59% of boys were able to do at least
subtraction whereas only 61% girlscould do ft.

THEME 6: LEARNING LEVELS OF OUT-OF-SCHOOL
CHILDREN
More than 14% of the 'out-of-

THEMES: PAID TUITIONS
Private tuition incidence is greater in private school
students.

+ The incidence of private tuition remains higher in
private school students when compared to
government school students.

Children across all classes take private tultion;
however, the percentage of students taking tuition
Increases with class-level. For example, In private
schools inclass 1

38% children |

THEMES: MULT-GRADE TEACHING

17% of surveyed government schools and 50% of surveyed
private schools had Class 2 students sitting with other
classes.

* The surveyors were asked to observe if Class 2 and
Class 8 were sitting together with any other classes.
This is referred to as multi-grade teaching, where
one teacher has to teach more than one grade
withinthe allotted time.

e was found that 17% of the surveyed government

Class 2sitting with ather classes,

+ 12% of surveyed government schools and 50% of
surveyed private schools had Class 8 sitting with
other classes.

‘THEME 10: TEACHER & STUDENT ABSEENTISM
28% children in surveyed government schools and 10% in

than the beginner level.
*  Data reveals that the 17% of f

of all
students presentin schools on the dayof visit.

could read story in Urdu, 17% could read sentences
in English, and 17% children were able to do two-
digitdivision.

THEME 7: PARENTAL EDUCATION
78% of mothers and 85% of fathers in the sampled

schools stood at 72% whereas |t was 90% in
surveyed private schools.

9% teachers In surveyed government schools and 67%

Teacher attendance is recorded by referring to the
appointed pesitions in each school and the total number of

Outof the total mothers households,
2%

15% of the fathers had not even completed at least
primary level education.

schools stood at 91% whereas it was 33% in
surveyed private schools.

Islamabad - ICT - Rural
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THEME 11: TEACHERS' QUALIFICATION
More qualified teachers in surveyed government schools.
ascomparedta surveyed private schools.

= 58% teachers of surveyed gavernment schools have

+ In 2015, surveyed private high schools had 8
dlassrooms on average being used for classoom
activities as compared to 6in 2014,

dane graduation as compared to 36% teachers of THEME13:SCHOOLGRANTS/FUNDS.

surveyed private schools.

.

57% of surveyed government school teachers had
Bachelors In Education degrees as compared to 56%
teachers of surveyed private schools.

‘THEME 12: SCHOOL FACILITIES
A larger proportion of surveyed private high schools had

17% of the government primary schools and 0% private
primary schools received grants.

+ 0 surveyed private primary schools are recelving

grants as compared to 1 surveyed government
primary schools in 2015.

The proportion of government primary schools
recelving grants has decreased since last year. 0%

* 100% of surveyed government high schools had
computer labs and 50% had library books in their
premises as compared to surveyed private high
schools where 50% had computer labs and 100%
had library books.

0% surveyed government primary schools were without
toilets and 33% were without drinking water.

not have tollets in 2015 similar to 0% in 2014.
Similarly, 0% surveyed private primary schools were
missing tollet facility in 2014

.

33% of the surveyed government primary schools
did not have drinking water In 2015 as compared to
11% in 2014, Similarly, 0% of the surveyed private
primary schools did not have drinking water faciity
in2014.

50% of the surveyed government primary schooks were
‘without complete boundary walls and 50% were without
playgrounds.
+ Amongst the surveyed government primary
schoals, only 50% had complete boundary walls as
compared to 89%n 2014,

50% of surveyed government primary schools had
playgroundsin 2015.

12 rooms on average were being utilized for classroom

+ On average, 12 rooms were being used for
classroom activities in the surveyed government
highschoolsas comparedto 10in 2014,
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primary sch were recefving grants
in 2013, 50% in 2014, and 17% were received in

2015,
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Children in Pre School
(Age 3-5 years)

Province/Territory wise map showing % children
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Out of School Children
(Age 6-16 years)

Province/Territory wise map showing % children

% Children (6-16 years)
‘who are not in schools
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Private Schooling
(Age 6-16 years)

Province/Territory wise map showing % children
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Reading Language Urdu/Pashto
(Class 5)

Province/Territory wise map showing % children
wha can read story level 2 (Class 2) Text
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Reading English
(Class 5)

Province/Territory wise map showing % children
Who can read sentences leve 2 {Class 2) Text
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Schoal earoliment and out-of-school children
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"THEME 2: EARLY CHILDHOOD EDUCATION

of Kiyber Pakhitunkhwa, This covered 13958
houscholds in 704 villages throughout the province.

Detalled information was collected on 42,274
children (60% males, 40% females) aged 3-16 years.
©ut of these 36,713 children aged 5-16 years were

02014,

40% of all school-aged children within the age
bracket of 3-5 years were enrolled in schoals as
compared to38%in 2014,

*  60% children of age 3-5 are currently not enrolled in

School information on public and private schools
was collected. A total of 697 government schools
(78% primary, 2% el 5% high, 15% others)

THEME 3: CLASS WISE LEARNING LEVELS
Learning levels of children are assessed through specific
fanguage and arithmetic pproach is used

and 323 private schools (26% primary, 25%
‘elementary, 46% high, 3% others'} were surveyed.

for ail chifdren between the ages of 5 to 16. The literocy

assessments are designed to cover up to Class 2 level

competencies according to the natienal curriculum. The
Tass 3 evel.

13%
were girls only, and 19% were coeducation schools.
In case of private schools, 34% were boys only, 4%

THEME 1: ACCESS
Proportion of out-of-school children has decreased as
compared o 2014,

* In2015, 13% of children were reported to be out-of-
school which has decreased as compared to
previous year (15%). 9% children have never been
enrolled in a school and 4% have dropped out of
schoolforvarious reasons.

B7% of all school-aged children within the zge
bracket of 6-16 years were enrolled In schools.
Amongst these, 72% of children were enralled in
government schools whereas 28% of children were
§oing to non-state Institutions {263 private schoals,
25%Madrassah, 0% others).

Amongst the enrolled students in government

children could not read a class 2 story in Urdu/Pashto
s e L

read story in umu,'mnm compared to 90% in the
previous year.

Similarty, 24% of class 1 children cannot read letters
InUrdu/Pashtoas comparedto 28%in 2014.

English learning levels show improvement: 50% class 5

t058%1n2014,
*  ASER 2015 reveals that 83% class 3 children could

inthe previous year.

24% children enrolled in class 1 cannot read capital
letters as compared to 28% in 2014.

schools,

in private schools 68% enrolled children were boys
and 32% were girls.

The percentage of out of school children (boys and
girls} has decreased as compared o 2014,

w—mvwwmu: 11, LG 1044,

iy eaaal —sunnm-nm.--wm-u-m-
ey e iy bt i S oty 8
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Arithmetk learning

In2014.
» 86% children enrolled in class 3 could not do two

digit division in 2015 as compared to90%in 2014.

«  21% of class 1 children cannot not do number

recognition (1-9) as compared 1o 25%in 2014.




Khyber Pakhtunkhwa - Rural

THEME 4: LEARNING LEVELS BY SCHOOL TYPE THEMES:PAID TUITIONS

increases with class-level.

English learning levels of private schools children
were better than public schools. 63% private school
children can read at least sentences in dass 5
‘whereas only 46% government school children can

(GOVERNMENT VS PRIVATE) Private twition Incidence Is greater in private school i<}
Children enrolled in private schools are performing better ~students. 4
compared tothelr government counterparts. » The incidence of private tuition remains higher in |01
= 60% children enrolled in class 5 in 2 private school private school students when compared to 3
‘were able to read at least story In as =
compared to 43% class 5 children enrolled in H
government schools. + Children across all classes take private tuition; [}
however, the percentage of students taking tuition g

g

8

s

B

X

For example, In

schools, 2%
taupnm:«umnnwrmmssxcmlmnmclamo
take tuition.

dothesame.
mms-mum-muxmlm

1u%
pﬂmuﬁm\smdd‘uzmmmumm

.

Similarly, in arithmetic, 64% children enrolled in
private schools (class 5) were able to do division

en compared to only 43% class 5 children who
‘were enrolled In government schools. . Thes\.wﬂwswem asked to observe If Class 2 and
Class B were sitting together with any other classes.
This s referred to as multi-grade teaching, where
one teacher has to teach more than one grade
within the allotted time.

THEMES: GENDERGAP
Gender gap In learning continues: boys outperform girls In
teracy and numeracy skills.
»  58% of boys and 46% of girls could read at least
sentences in Urdu/Pashto.

e was found that 33% of the surveyed government
schools and 11%

Class 2 sitting with other classes.

 64% boys could read at least English words while
s3%of girlscandothe same.

5% of surveyed government schools and 14% of
surveyed private schools had Class 8 sitting with
otherclasses.

.

Similarly, 61% of boys were able to do at least
subtraction whereas only 49%giriscould doit.

THEME 6: LEARNING LEVELS OF OUT-OF-SCHOOL THEME10: TEACHER & STUDENT ABSEENTISM

CHILDREN 12% children in surveyed goverment schools and 7% in
-of-school
thanthe beginner level.
®  Data reveals that the 6% of of-school children Student taking of all
could read story in 4% could read fisit.
sentences In English, and 5% children were ableto  #

schools stood at 88% whereas it was 93% in
surveyed private schools.

dotwo-digitdivision.

THEME 7: PARENTAL EDUCATION

30% of mothers and 62% of fathers in the sampled 9% teachers in surveyed government schools and 7%

*  Outofthe total mothers in the sampled households,
0% ari i Teacher attendance s recorded by referring to the
appointed positions in each school and the total number of

least y

o a%of nat even compl
primarylevel education.
/S Puklot 20(8
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. O
schools stood at 91% whereas it was 93% in
surveyed private schools.

"THEME 11: TEACHERS' QUALIFICATION
More qualified teachers in surveyed private schaols as
compared tosurveyed government schools.
= 35%teachers of surveyed government schools have
done graduation as compared to 37% teachers of
surveyed private schools.

34% of surveyed government school teachers h:d
Bachelorsin

«  38% of surveyed government primary schools had
playgrounds in 2015 while 42% surveyed private
primary schools had playgrounds.

8 raoms on average were being utilized for classroom

+ Onaverage, 8 rooms were being used for classroom
activities in the surveyed government high schools
ascomparedto 7in 2014,

In 2015, surveyed private high schoels had 5
dlassrooms on average being used for classroom
12in2014.

‘teachers of surveyed private schools.

THEME 12: SCHOOL FACILITIES
A larger proportion of surveyed private high schools had
computer labs and library books than surveyed
wv:mmemllkhmuoh
26% of surveyed government high schools had
computer labs and 57% had library books in their
premises as compared to surveyed private high
schools where 57% had computer labs and 76% had
library books.

38% surveyed government primary schools were without
tollets and 28% were without drinking water.

= 38% of the surveyed government primary schools

did not have toilets in 2015 as compared to 32% in

2014, ry, 12% surveyed private primary

d2014.

28% of the surveyed government primary schools
did not have drinking water In 2015 similar to 2014,
Simllarly, 8% of the surveyed private primary
schoals did not have drinking water facility In 2015
ascompared to 12%n 2014,

35% of the surveyed government primary schools were
‘without complete boundary walls and 62% were without
playgrounds.
» Amongst the surveyed government primary
schaols, only 65% had complete boundary walls as
compared o 73%1n 2014,

« In 2015, 13% of the surveyed private primary
schools did not have complete boundary walls as
compared to9%in 2014,
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THEME 13: SCHOOL GRANTS/FUNDS
52% of the government primary schools and 0% private
primary schools received grants.
« 0 surveyed private primary schaols are receiving
grants as compared to 281 surveyed government
primary schools in 2015.

.

The proportion of government primary schools
recelving grants has decreased since last year. 71%
government primary schools were receiving grants
in 2013, 75% in 2014, and 52% were received in
2015.
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Children in Pre School
(Age 3-5 years)

Prowince/Territory wise map showing % children
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Out of School Children
(Age 6-16 years)

Province/Territory wise map showing % children
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Private Schooling
(Age 6-16 years)

Province/Territory wise map showing % children
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Reading Language Urdu
(Class 5)

Province/Territory wise map showing % children
wha can read story level 2 (Class 2) Text
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Reading English
(Class 5)

Province/Territory wise map showing % children
Who can read sentences leve 2 {Class 2) Text
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School enroliment and out-of-school children
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‘Chitdren whe can read story Urdu
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"THEME 2: EARLY CHILDHOOD EDUCATION

of Punjab. This mmd 21,512 households in 1,079
villagesthroughout the province.

Detalled information was collected on 58,179
children (56% males, 4% females) aged 3-16 years.
©ut of these 50,686 children aged 5-16 years were

to2014.
® 53% of all school-aged children within the age
bracket of 3-5 years were enrolled in schooals as

compared to55%in 2014,

.

47% children of age 3-5 are currently not enrolled in

School information on public and private schools
was collected. A total of 1,076 government schools

[49% primary, 22%
others) and 641 private schools (17% primary, 56%
‘elementary, 26% high, 1% others'} were surveyed.

THEME 3: CLASS WISE LEARNING LEVELS
Learning levels of children are assessed through specific
e Y, 26% high, 3% flanguog orithmetic pproach is used

for ail chifdren between the ages of 5 to 16. The literocy

assessments are designed to cover up to Class 2 level

competencies according to the natienal curriculum. The
Tass 3 evel.

24%
were girls only, and 31% were coeducation schools.
In case of private schools, 5% were bays only, 5%

aclass 2 story in Urdu compared to

THEME 1: ACCESS
Proportion of out-of-school children has remained the
sameas comparedto 2014,

1n2015, 15% of children were reported to be out-of-
school which has remained the same 15 compared

37%In2014.

of
read story in Urdu similar to 73% in the previous

‘Similarly, 29% of class 1 children cannat read letters

enmll!ﬁ in a school and 7% have dropped out of
school for various reasons.

B5% of all school-aged children within the zge
bracket of 6-16 years were enrolled In schools.
Amongst these, 65% of children were enralled in
government schools whereas 35% of children were

1%in 2014,

English learning levels show improvement: 40% class 5

t043%1n2014.
*  ASER 2015 reveals that 80% class 3 children could
not read class 2 level sentences as compared to 79%

inthe previous year.

§oing to non-state Institutions (3% private schoals,
1% Madrassah, 1% others). = 32% children enrolled I class 1 cannot read capital
lettersas compared to34%in 2014.
+ Amongst the enrolled students in government
schooks, Arithmetk learning 5
in private schools S8% enrolled children were boys
anda2% weregirls. In2014.

The percentage of out of school children (boys and
2014,

w—mvwwmu: 11, LG 1044,

iy eaaal —sunnm-nm.--wm-u-m-
ey e iy bt i S oty 8
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82% children enrolled in class 3 could not do two
digit division in 2015 as compared to 84%in 2014.

«  28% of class 1 children cannot not do number
recognition (1-9) as compared o 30%in 2014,
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THEME 4: LEARNING LEVELS BY SCHOOL TYPE
(GOVERNMENT VS PRIVATE)
Children enrolled in private schools are performing better
‘compared to their government counterparts.
®  76% children enrolled in class 5 in 3 private school
‘were able toread at least story In

THEMES: PAID TUITIONS
Private tuition incidence Is greater in private school
students.
+ The incidence of private tuition remains higher in
private school students when compared to

to 67% class 5 children enrolled in government
schoals.

English learning levels of private schools children
‘were better than public schools. 67% private schoal
children can read at least sentences in class 5
‘whereas only 57% government school children can
dothesame.

.

Similarly, in arithmetic, 64% children enrolled in
private schools (class 5) were able to do division
when compared to only 57% class 5 children who
‘were enrolled in government schools.

“THEME 5: GENDER GAP
Gender gap in learning continues: boys outperform girls
teracyand numeracy skills.
= 56% of boys and 54% of girls could read at least
sentencesin Urdu,

*  57% boys could read at least English words while
55%afgirlscan dothe same.

.

Similarly, 54% of boys were able to do at least
subtraction whereas only 51%girlscould dot.

THEME 6: LEARNING LEVELS OF OUT-OF-SCHOOL
CHILDREN

+ Children across all classes take private tuition;
however, the percentage of students taking tuition
Increases with class-level. For example, In
government schools, 12% children enrolled in class
1 take private tuitian whereas 33% children in class
10take tuition.

THEMES: MULTI-GRADE TEACHING

9% ve: 3%
private schools had Class 2 students sitting with other
classes.

+ The surveyors were asked to observe If Class 2 and
Class 8 were sitting together with any other classes.
This s referred to as multi-grade teaching, where
one teacher has to teach more than one grade
within the allotted time.

.

ftwas found that 38% of the surveyed government

Class 2 sitting with ather classes.

15% of surveyed government schools and 30% of
surveyed private schools had Class & sitting with
other classes.

THEME 10: TEACHER & STUDENT ABSEENTISM
9% children in surveyed government schools and 11% in

‘out-of-school'
thanthe beginner level. taking of all
+ Dawm the 18% of out-of- isit
could read story In Urdu, 14% could read sentences
in English, and 14% children were able to do two-  + O i
digitdivision. schools stood at 91% whereas it was 89% in
surveyed private schools.

‘THEME 7: PARENTAL EDUCATION
38% of maothers and 59% of fathers In the sampled

8% teachers in surveyed government schaols and 9%

*  Outof the total mothers inthe sampled households,

.

41% of the fathers had not even completed at least
primarylevel education.

Teacher attendance is recorded by referring to the
appointed positions in each school and the total number of
teachers actually present on the day of survey.
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schoals stood at 92% whereas it was 91% in
surveyed private schools.

THEME 11: TEACHERS' QUALIFICATION
More qualified teachers in surveyed private schools as

+  63% of surveyed government primary schools had
playgrounds in 2015 while 43% surveyed private
primary schools had playgrounds.

12 rooms on average were being utilized for classroom

»  28%teachers of surveyed government schools have
dane graduation as compared to 37% teachers of
surveyed private schools.

= 43% of surveyed government school teachers had
Bachelors In Education degrees as compared to 32%
teachers of surveyed private schools.

‘THEME 12: SCHOOL FACILITIES

+ On average, 12 rooms were being used for
classroom activities in the surveyed government
highschoolssimilarto 2014

+ In 2015, surveyed private high schools had 11
classrooms on average being used for classroom
activities ascompared to 10in 2014.

‘THEME 13: SCHOOL GRANTS/FUNDS

A larger proportion of surveyed

69% of the primary schools and 3% privata

highschools.
* 80% of surveyed government high schools had
computer labs and 85% had Iibrary books In their
premises as compared to surveyed private high
schools where 26% had computer labs and 53% had

library books.

6% surveyed government primary schools were without
tollets and 7% were without drinking water.

nat have toilets in 2015 as compared to B% In 2014,
Similarly, 7% surveyed private primary schools were
missing toilet facility in 2015 as compared to B% in
2014,

.7
nat have drinking water in 2015 as compared to 12%
in 2014. Similarly, 4% of the surveyed private

did not have drinking water facility

11% of the surveyed government primary schools were
without complete boundary walls and 37% were without
playgrounds.
= Amongst the surveyed government primary
schoals, only 89% had complete boundary walls as
compared to 86%1n 2014,

In2015,5%ofthesurveyed prvate primary schoals
did ¥
011%in 2014,
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+ 3 surveyed private primary schools are receiving
grants as compared to 367 surveyed government
primary schools in 2015.

+ The proportion of government primary schools
receiving grants has decreased since last year. B6%
government primary schools were recelving grants
in 2013, 91% in 2014, and 69% were received in
2015.
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Out of School Children
(Age 6-16 years)

Province/Territory wise map showing % children

% Children (6-16 years)
‘who are not in schools
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Private Schooling
(Age 6-16 years)

Province/Territory wise map showing % children

% Childran (8-16 years)
enrolled in private schools

[ | Mot surveyed
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Reading Language Urdu/Sindhi
(Ctass 5)

Province/Territory wise map showing % children
wha can read story level 2 (Class 2) Text

% Children in class 5
‘wha can read story
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Reading English
(Class 5)

Province/Territory wise map showing % children
Who can read sentences leve 2 {Class 2) Text

Sindh - Rural

% Children in class 5
‘who can read sentences
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Arithmetic
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itory wise map showing
who can do division (Class 3} sums.

% Children in class 5
who can do division

Baiow 33
3340

(S -

BENC st L ERE



Sindh - Rural

Ermenty s and o ot ok
=Boys =Gis
10
©
@
w0
n
o

Outa-achool childran by gender
(8% 16 years)
mBoys nGirs.

14
13
2014

a8

939885

or

19

Chlldren ot st uy pre-acho
B0 S yeers)

2013 —8—2014 —4—2015

Sindh - Rural

ASER Pakistan 2015 | 181




Sindh - Rural

1
z
s
4+
5
)
T 24
s 7
. £ 50 s ) 22 me  w
1) o "3 ss | w
15 o 555, 32425k o o 1o e st
Chlldran who can resd story
Urdu/Sindhi - UrduSindhi (5 1016 ysars) - (510 16 years)

—4—2013 —m-2014 —-2015

00
i - u
) 32 31 i o
0 wl
; =l = |
3 » 9 g "
Eors . ol M -
R ———— -
Notwng
1 B8 212 a7 (1] 100 100
2 | s s ;s 2w
s w4 m3 @2 s8 0 -] 63
4 10w ms e o ® @ o
5 18 8s a0 ns 1w w0 2 "
6 | 57 43| na wo * o
Y 0 @1 1w .
8 27 28 54 210 L) 100 % =
ER T T BT 08 | sz Cla 1 Ca e Chans 3: Cas tad Clae 5 Can 1o
e — 5 = st seatlalis ationst words ot eus socdanics.
e e 843 4308 o e 1 e s
i whe s o Eifokseisness “English (5 to.18 yoars] PEnglioh (5 ta 18 years)
——2013 —8-2014 —i-2015 o & L
100 & |
E o é w] ™ 28 i:
& | ” £ ® 20 1
HIE o m |22l f ...
= ol oo o [ e a———
05 Bagiorw:  Cogial el Woms  Sesiences
Chea 3 Class 4 Clos § Clnsa [ T— -3




Learning lavels {Arithmatic)

Learnirg oveis by school ype - At
G | ez = Governmant u Privat

1 “u3

2 | 13 ”

R TE] 1

55

FR § ®| ®

5 48 20

6 | 25 & 5]

T e

8 18 ° N

¥ Class 1: Can

o 2 O e OmadCinsl  Cuss:Canat
[ e iy, 1998100 sublicion lessl o dison
o w15, 281 e a1 can 0 st

= pE——— Fre—————
-Wi-ﬁﬂhh{‘—ﬂ - 8o 18 ysars)
—=2013 —8=2014 —4—2015
= o
i = o
is HI- §::I
>
® W ® 20 10 L) 3 3
in - W m fi 02 s
> A A T S
- iz
B
3
T
g
e —— E
&
Type 1 nowm N VOV VI XX

Got 22 31 38 41 38 81 48 87 73 88

———
= Government scheols = Private schools.
100
9
0
4
; . 29 32
:
e e |
*]




Primary Elementsry High Others Overall Primary Elementary High Others Owerall
Children atisndance 854 742 e 13 L) 00 T2 9 887 13

Toacher stisadance 2 a B4 865 mes @i 812 Ba w7 8s3

MA or above %2 152
12 2

Prinary  Bemesiny  Wgh  Obes  Primay
Rooms used for clssses (svg.) 28 “ 82 52 39
Ussable watae 50 sas w0 a9 &0
Ussabi toset w2 oz ) sar 50
Playaround w4 s mo e a0
Bourdary wall 4 82 w0 o0t s
Libeary. Ak 25 200 1 201
Gomputaria o8 oz 180 a3 201
Elctrity Connection £ ] a0 ne s
Gants

(elesgb] 10 ® " o s
(R modmmments mpocied =3 00 s . 2

iopeemenotoe |y | s | e £ zzm

e erapted 123 5 o o . 0 o o
e e ms oz a : ne w w | -

ayae st elt | o B8 58S z 124000 : E :

" anat el ety In Water and ol fciity In
Mut grade teachirg oyground w:—, tacitity | facility
= Govemment = Privale 2014 w2015 42014 82015
™

L] .. gy 6968 5‘“" T

80 © 4g49 . 3831 . H ,,‘%mﬂ Blgg 69

@

35 35 El E‘,,,

E » ||1HEL S NNl

= Pinyground Bousdary Playgroued Boundary

a L i wai F | rota | Welsr | Tolet | Weter

Covrment  Privain Govermerd  Petaaie

“Grants rocetved U Soplamber 30, 2015




Sindh - Rural

Sindh - Rural




Sindh - Rural

ﬂmpleﬂuml)o!h

"THEME 2: EARLY CHILDHOOD EDUCATION

of sindh. This covered 13,353 houssholds in 671
villagesthroughout the province.

Detalled information was collected on 41,258
children (58% males, 42% females) aged 3-16 years.
©ut of these 34,744 children aged 5-16 years were

02014,

36% of all school-aged children within the age
bracket of 3-5 years were enrolled in schoals as
compared to37%in 2014,

.

64% children of age 3-5 are currently not enrolled in

School information on public and private schools
was collected. A total of 632 government schools
(83% primary, 3% el 3% high, 11% others)

THEME 3: CLASS WISE LEARNING LEVELS
Learning levels of children are assessed through specific
fanguage and arithmetic pproach is used

and 74 private schools (39% primary, 22%
elementary, 36% high, 3% others') were surveyed.

for ail chifdren between the ages of 5 to 16. The literacy

assessments are designed to cover up to Class 2 level

competencies according to the natienal curriculum. The
Toss 3 level,

12%
were girls only, and 64% were coeducation schools.
In case of private schools, 5% were bays only, 7%

THEME 1: ACCESS
Proportion of aut-of-school children has decreased as
compared to 2014
 In2015, 26% of children were reported to be out-of-
school which has decreased as compared to
previous year [27%). 20% children have never been
enrolled in a school and 6% have dropped out of
school forvarious reasons.

74% of all school-aged children within the age
bracket of 6-16 years were enrolled In schools.
Amongst these, 87% of children were enralled in
government schools whereas 13% of children were

children could not read a class 2 story In Urdu/Sindhi
compared toS9%in2014.

of
read story in Urdu/Sindhi compared to B3% in the
previous year.

Similarty, 39% of class 1 children cannot read letters
InUrdu/Sindhi ascompared to 37%in 2014.

English learning levels show improvement: 79% class 5

t076%In2014,
* ASER 2015 reveals that 94% class 3 children could

inthe previous year.

§oing to non-state Institutions 113 private schoals,
1% Madrassah, 1% others). = 64% children enrolled I class 1 cannot read capital
lettersas compared to61%in 2014.
+ Amongst the enrolled students in government
schooks, Arithmetk learning 5
in private schools 61% enrolled children were boys 70%.
and3g% weregirls. In2014.
= 92% children enroled in class 3 coukd not do two
+  Thepercentage of out of school has ilarto 92% in 2014,
decreasedascompared o 2014,

w—mvwwmu: 11, LG 1044,

iy eaaal —sunnm-nm.--wm-u-m-
ey e iy bt i S oty 8
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® 44% of class 1 children cannot not do number

recognition (1-9) similar to 4% in 2014.
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THEME 4: LEARNING LEVELS BY SCHOOL TYPE
(GOVERNMENT VS PRIVATE)
Children enrolled in private schools are performing better
‘compared to their government counterparts.
 53% children enrolled in class 5 In a private scnum
were able to read at least story In

THEMES: PAID TUITIONS
Private tuition incidence Is greater in private school
students.
+ The incidence of private tuition remains higher in
private school students when compared to

compared to 44% class 5 children enrolled n
governmentschools.

English learning levels of private schools children
‘were better than public schools. 49% private schoal
children can read at least sentences in class 5
‘whereas only 19% government school children can
dothesame.

.

Similarly, in arithmetic, 45% children enrolled in
private schools (class 5) were able to do division
when compared to only 33% class 5 children who
‘were enrolled in government schools.

“THEME 5: GENDER GAP
Gender gap in learning continues: boys outperform girls
teracyand numeracy skills.
= 38% of boys and 31% of girls could read at least
sentences in Urdu/Sindhi.

*  34% boys could read at least English words while
28%ofgirscan dothe same.

« Similady, 35% of boys were able to do at least
subtraction whereas only 29% gilscould dot.

THEME 6: LEARNING LEVELS OF OUT-OF-SCHOOL
CHILDREN
More than 10% of the ‘out-of-school

+ Children across all classes take private tuition;
however, the percentage of students taking tuition
Increases with class-level. For example, In

schools, 2% ¢h 1
take private tuition whereas 10% childran n class 10
taketuition.

"THEME 9: MULTI-GRADE TEACHING

B1%. ve 5%

private schools had Class 2 students sitting with other
classes.

+ The surveyors were asked to observe If Class 2 and
Class 8 were sitting together with any other classes.
This is referred to as multi-grade teaching, where
one teacher has to teach more than one grade
within the allotted time.

.

e was found that 81% of the surveyed government

Class 2 sitting with ather classes.

35% of surveyed government schools and 18% of
surveyed private schools had Class & sitting with
other classes.

THEME 10: TEACHER & STUDENT ABSEENTISM
34% children in surveyed government schools and 14% in

thanthe beginner level.

Data reveals that the 6% of out-of-schoal children
could read story in Urdu/Sindhi, 2% could read
sentences In English, and 3% children were able to
dotwo-digltdivision.

‘THEME 7: PARENTAL EDUCATION
17% of mathers and 44% of fathers In the sampled

= Outof thetotal mothers

taking ofall
students presentin schools on the day of visit.

schools stood at 66% whereas it was 86% in
surveyed private schools.

13% teachers in surveyed gavernment schools and 15%

househalds,

.

56% of the fathers had not even completed at least
primarylevel education.

Teacher attendance is recorded by referring to the
appainted pasitions in each school and the total number of
teachers actually present on the day of survey.

' ala Lot
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. o
schools stood at 87% whereas it was 85% in *  49% of surveyed government primary schools had
surveyed private schoals. playgrounds in 2015 while 31% surveyed private

primary schools had playgrounds.
THEME 11: TEACHERS' QUALIFICATION
More qualified teachers in surveyed government schools 9 rooms on average were being utllized for classroom
ascomparedtasurveyed private schools.
= 46%teachers of surveyed govemmentschoolshave s Onaverage, 9 rooms were being used for classroom
dane graduation as compared to 42% teachers of activities in the surveyed government high schools
surveyed privateschools. ascomparedto7in2014.

.

37% of surveyed government school teachers had I 2015, surveyed private high schools had 7

Bachelors n Education degrees as compared to 26% dlassrooms on average being used for classroom
teachersof surveyed private schools. acthvities ascompared to11in 2014.
THEME 12: SCHOOL FACILITIES THEME 13: SCHOOL GRANTS/FUNDS

A larger proportion of surveyed private high schools had 24% of the government primary schools and 14% private
computer labs and library books than surveyed primaryschoolsreceived grants.

povemmenthighschoots. + 4 surveyed private primary schools are receiving
15% of surveyed government high schools had grants as compared to 123 surveyed government
computer labs and 20% had library books in their primary schoolsin 2015.

premises as compared to surveyed private high
schools where 78% had computerlabsand 74% had  « The proportion of government primary schools

library books. receiving grants has decreased since last year. 62%

government primary schools were receiving grants

54% surveyed government primary schools were without in 2013, 59% in 2014, and 24% were received in
olletsand 41% were without drinking water. 2015,

= 54% of the surveyed government primary schoals
did not have toilets in 2015 as compared to 52% in
2014. Similarly, 41% surveyed private primary
schools were missing tollet facility in 2015 as
compared to39%in 2014.

.

41% of the surveyed government primary schools
did not have drinking water in 2015 similar to 2014,
similarly, 31% of the surveyed private primary
schoals did not have drinking water facility in 2015
as compared to 22%in 2014,

43% of the surveyed government primary schools were
‘without complete boundary walls and 51% were without
plmonnds.
Amongst the surveyed government primary
schools, only 57% had complete boundary walls as
compared o 64%in 2014,

In 2015, 34% of the surveyed private primary
schools did not have complete boundary walls as
compared to 31%in 2014.
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Out of School Children
|Age 6-16 years)
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Sample Compasition

"THEME 2: EARLY CHILDHOOD EDUCATION
i

+  ASER2015survey
of Azad & Jammu Kashmir. This covered 5,997

.

Detailed information was collected on 16,724
children (54% males, 46% females) aged 3-16 years.
Out of these 15,132 children aged 5-16 years were

02014,

«  51% of all schook-aged children within the age
bracket of 3-5 years were enrolled in schools as.
compared to 50%in 2014,

.

49% children of age 3-5 are currently not enrolled in

+ School information on public and private schools
was collected. A total of 300 government schools
(53% primary, 21% elementary, 26% high, 0%
others) and 275 private schaols (46% primary, 36%
elementary, 17% high, 1% others') were surveyed.

. 41%of 31%

THEME 3: CLASS WISE LEARNING LEVELS.

Learning levels of children are assessed through specific

language and arithmetic tools'. The same approach is used

for il children between the ages of 5 to 16. The literacy

assessments are designed to cover up to Class 2 level

competencies according to the national curriculum. The
Class 3ievel.

were girls only, and 28% were coeducation schools.
In case of private schools, 5% were boys only, 2%

31%class5

THEME 1: ACCESS
Proportion of aut-of-school children has decreased as
comparedta 2014,

* In2015, 4% of children were reported to be out-of-
school which has decreased as compared to
previous year (6%). 1% children have never been
enrolled in a school and 3% have dropped out of
schoolfor various reasons.

96% of all school-aged children within the age

bracket of 6-16 years were enrolled In schools.

Amangst these, 63% of children were enralled in
hools wh 7%

aclass 2 story in Urdu compared to

76%in

« Similarly, 17% of class 1 children cannot read letters
in Urduas compared to 19%in 2014,

English learning levels show improvement: 30% class 5

to41%in 2014,

« ASER 2015 reveals that 75% class 3 children could
not read class 2 level sentences as compared to 74%

1% Madrassah, 1%others).

Amangst the enrolled students in government

17% children enrolled In dlass 1 cannot read capital
letters ascompared to 18% in 2014.

schools, 45%
in private schools S6% enrolled children were boys a7%
and 44% were girks. in2014,
= 79% children enrolied In class 3 could ot do two.
® The percentage of out of boys and t081%in2014.

girls} has decreased as compared o 2014,

1 thartypa o schoch chade sty 8,112, 610, 44,5 ek
10 b detaed durments oo dewiopect

= 16% of class 1 children cannot not do number
reconition 1-8) as comparedta 19%in 2014.
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THEME 4: LEARNING LEVELS BY SCHOOL TYPE
(GOVERNMENT VS PRIVATE)
Children enrolled in government schools are performing

* 4% children enrolled in class 5 in 2 private school
‘were able to read at least story In

THEMES: PAID TUITIONS
Private tuition incidence s greater in private school
students.
+ The incidence of private tuition remains higher in
private school students when compared to

to 71% class 5 children enrolled in government
schoals.

English learning levels of private schools children
‘were better than public schools. Only 67% private

whereas 72% government school children can do
thesame.

.

Similarly, in arithmetic, 57% children enrolled in
private schools [class 5) were able to do division
when compared to only 63% class 5 children who
‘were enrolled in government schools.

“THEME 5: GENDER GAP
‘Gender gap in learning continues: boys outperform girls in
teracyand numeracy skills.
« 68% of boys and 67% of girls could read at least
sentencesin Urdu,

*  73% boys could read at least English words while
71%ofgirscan dothe same.

« Similady, 67% of boys were able to do at least
subtraction whereas only 6% girlscould do .

THEME 6: LEARNING LEVELS OF OUT-OF-SCHOOL

+ Children across all classes take private tuition;
however, the percentage of students taking tuition
increases with class-level. For example, ir|

schools, 3% ch
take private tuition whereas 8% children in class £
taketuition.

‘THEMES: MULTI-GRADE TEACHING

2% ve
private schools had Class 2 students sitting with other
classes.

+ The surveyors were asked to observe If Class 2 and
Class 8 were sitting together with any other classes.
This is referred to as multi-grade teaching, where
one teacher has to teach more than one grade
within the allotted time.

.

e was found that 52% of the surveyed government

Class 2 sitting with ather classes.

= 22% of surveyed government schools and 29% of
surveyed private schools had Class & sitting with
other classes.

THEME 10: TEACHER & STUDENT ABSEENTISM

CHILDREN 12% children In surveyed government schoals and 8% in
‘out-o-school”
thanthe beginner level. taking of all
* Data reveals that the 22% of out-of- isit
could read story In Urdu, 22% could read sentences
in mmn and 20% children were able 1o do two-  * O
digit v schools stood at 88% whereas it was 92% in
surveyed private schools.

"THEME 7: PARENTAL EDUCATION
55% of mothers and 73% of fathers In the sampled

12% teachars in surveyed government schools and 8%

*  Outaf the total mothers inthe sampled households,

.

27% of the fathers had not even completed at least
primarylevel education.

Teacher is recorded by referring to the
appainted pasitions in each school and the total number of
teachers actually present on the day of survey.

' ala Lot
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. O
schools stood at B8% whereas it was 92% In
surveyed private schoals.

THEME 11: TEACHERS' QUALIFICATION
More qualified teachers in surveyed

9 rooms on average were belng

24% of surveyed government primary schools had
playgrounds in 2015 while 25% surveyed private
primary schools had playgrounds.

ized for classroom

ascomparedtasurveyed private schools.
= 46% teachers of surveyed gavernment schaols have
dane graduation as compared to 45% teachers of
surveyed private schoals.

.

50% of surveyed government school teachers had
Bachelors n Educati 1%

.

On average, 9 rooms were being used for classroom
activities in the surveyed government high schools
ascompared to8in 2014.

In 2015, surveyed private high schools had 10
dlassrooms on average being used for classroom
i 2014.

teachersof surveyed private schools.

THEME 12: SCHOOL FACILITIES
A larger proportion of surveyed

THEME 13: SCHOOL GRANTS/FUNDS
7% of the goverment primary schools and 2% private

* 30% of surveyed government high schools had
computer labs and 38% had library books In their
premises as compared to surveyed private high
schools where 27% had computer labs and 48% had
library books.

41% surveyed government primary schools were without
‘tollets and 34% were without drinking water.
®  41% of the surveyed government primary schools
did not have tollets in 2015 as compared to 61% In
2014. Similarly, 29% surveyed private primary
schools were missing toilet facility in 2015 as
compared to41%in 2014,

34% of the surveyed government primary schools
did not i in 2015
55% in 2014. Similarly, 22% of the surveyed private
primary schools did not have drinking water facility
in2015as compared to40% in 2014.

52% of the surveyed government primary schools were
without complete boundary walls and 76% were without
playgrounds.
* Amongst the surveyed government primary
schools, only 48% had complete boundary walls a5
compared to 32%1n 2014,

In 2015, 76% of the surveyed private primary
schools did not have complete boundary walls as
compared to67%in 2014,

ASER Pakisun 2015 | 204

.

2 surveyed private primary schools are receiving
grants as compared to 11 surveyed government
primary schools in 2015.

The proportion of government primary schools
receiving grants has increased since last year. 3%
government primary schools were receiving grants
in2013, 6% in 2014, and 7% were received in 2015.
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Glgit-Batistan 7 200 4103
Islamabad - ICT 1 15 300
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Punjab. 8 1078 21812
Sindh 2 e 1ms
National 142 4NT7 83755

8514

5780

18817

17475

108019

14376

7216

i

25487

42274

59178

41258

13085,

38 365
120 | a8
2 17
a3 | 1020
81 M7
7 708
1510 5850










Article: 25-A Right to Education
The State shall provide free and compulsory education
o all children of the age of five 1o sixteen years

in such manner as may be determined by law.

ASER Pakistan Secretariat
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